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ABSTRACT
This is a case study on the effect of education in the
Christian school on the moral orientation of the secondary
school students in Hong Kong. The sample consists of F.4
students in one Christian and one non-Christian school which are similar
in size, academic standard and socio-economic status of the
students. The curriculum of the Christian school differs
mainly from that of the non-Christian school in the inclusion
of Christian education. Questionnaires were distributed in
the two schools for data collection. Included in this study
were 129 Christian school students and 130 non-Christian school
students.
Based chiefly on the Durkheimian conception of morality
and Wilson's notion of autocentric and heterocentric,
together with the visits to eight secondary Christian and non-
Christian schools, moral orientation in this study refers to
the emphasis on discipline and attachment to social groups and
the degree of autonomy.
From the information gathered from the school visits,
Christian schools were found to have devoted more time and effort
in moral education than the non-Christian schools. Based on
Ellul (1973) and Lazarsfeld-et.al.'s (1968) line of argument on
2the length of exposure to propaganda and the resultant desirable
effects, together with the Biblical stress on discipline and
love and Wilson's (1974) research, the Christian school students
are hypothesized to have higher emphases on discipline and attach-
ment to social groups and degree of autonomy.
The findings indicate that the Christian school had an
influence on the students' emphasis on discipline, though not
very strong, but not on the emphasis on attachment to social groups
and the degree of autonomy. The non-Christian respondents from
Christian school who had no Christian family members, were also
found to have a higher emphasis on discipline than their non-
Christian school counterparts. However, no significant difference
is found between non-Christian respondents of both schools in
this aspect.
Religious affiliation rather than the type of school was
found to have influence on the respondents'emphasis on attachment to
social groups and the degree of autonomy. Most Christian respondents
had a significantly higher degree on these two aspects than the
non-Christians. Most respondents who expressed liking towards
Christian activities at school also had a significantly higher
degree of autonomy as well as emphases on discipline and attach-
ment to social groups than those who did not. These indicate
that the length of exposure to the influence,together with the
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This case study is designed to investigate into and to
pin point the effect of education in Christian school on the
moral orientation of secondary school students in Hong Kong.
The entire sample has been drawn from a Christian and a non-
Christian secondary school, which are similar in size, academic
standard and the socio-economic background of the students.
The curriculum of the Christian school differs from that of the
non-Christian school only in the inclusion of Christian education.
The study is intended to be an exploratory one that will lead
to a better understanding of the dynamic forces in shaping the
adolescents' values. In this study, the moral orientation refers
to the degree of emphases on discipline and attachment to social
groups and the degree of autonomy.
Since Christian schools constitute over half of the
secondary schools in Hong Kong, this study is designed to inves-
tigate their specific influence on the adolescents' moral. orienta-
tion. As the Christian ,schools have generally devoted more
time and effort to moral education than the non-Christian schools,
it is hypothesized that they have stronger influence on the
students' moral orientation. Moreover, for further exploration
of the effect of Christian education, the relationship between
2the students' moral orientation and the variables such as the
length of study in Christian schools, religious affiliation
of the respondents and their family members, as well as the
respondents' attitude towards religious activities at school are
also examined.
The following chapter concerns with the definition
of moral orientation, the dimensions and development of morality.
Chapter III deals with moral education in general and that in
Christian and non-Christian schools in Hong Kong. The formulation
of the hypotheses will be presented in Chapter IV. Methodology
and data analysis will constitute the content of Chapter




This Chapter is divided into three parts. It chiefly
concerns with the definition of moral orientation, dimensions
and development of morality.
Although sociologists, especially the functionalists (e.g.
Durkheim, Parsons) have long stressed the significant role of
moral norms as the key stone of social order (Gouldner 1971:253),
however, sociology of morality has been given little attention
relative to its importance. As pointed out by Barnsley (1972:17-
19), there are four main reasons. Firstly, the subject straddles
several discip.ines, among which philosophy, jurisprudence and
theology are traditionally most important. The sociologists tend
to leave the analytical problems of the subject to the practitioners
of these fields and contend themselves mainly with comparison of
moral codes between different societies. Secondly, there is a
tendency to disguise moral decisions as technical decisions since
consciously moralistic is regarded as undesirable. Value judge-
ments thus become convert. Hence a discipline, like sociology,
which aspires to claim scientific status, has its reasons to avoid
the studies of morality which may endanger its objectivity.
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Moreover, there. is a lack of a common moral vacabulary for dis-
cussion in facing the diversity of moral opinions. Lastly, the
reason lies in the intrinsic difficulties of the field. Thus
the subject tends to leave to the discipline which has traditionally
concerned with conceptal clarification, philosophy. However, with
its importance in the understanding of any society, a more intensive
study of morality is urgently needed.
In this Chapter, we will present some sociological and
psychological viewpoints on'morality, with a view to define the
concept of moral orientation, clarify its components and trace
the process of its development.
A. Definition
In this research, moral orientation is defined as con-
ceptions of the desirable social behavior. A short statement
concerning the development of this concept is in order.
There is a variety of literature concerning the definition
of and categories of ethics and morality. Jacques P. Thiroux points
out that morality comes from the Latin word moralis, meaning customs
or manners. Ethics comes from the Greek word ethos,meaning character.
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In philosophy, ethics refers to a specific area of study, the
area of morality, which concentrates on human conduct and human
values. Thus ethics seems to pertain to the individual character
of a person or persons, whereas morality seems to point to the
relationships among human beings (Thiroux 1977: 2).
Jacques P. Thiroux goes on to classify morality into four
categories. Religious morality, the first category, "refers to
a human being in relationship to a supernatural being or beings"
(Thiroux 1977: 5). Natural morality is regarded as a man in
relationship to nature. Individual morality refers to "an
individual code of morality which may or may not be sanctioned
by any society or religion"(Thiroux 1977: 6). In this case,
the individual distinguishes right from wrong by his own conscience
instead of binding by law, religion or society. Social morality
concerns with "a human being's relationships to other human
beings" (Thiroux, 1977: 6).
In his book Biblical Ethics as Related to the Contemporary
Moral Issues, Tang offers a narrower definition of morality by
stating that morality is the social customs which influence social
behavior and become social norms and standards for living. It
involves internal behavior and inner moral consciousness which
distinguishes right and wrong (Tang 1977: 82).
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From E.M. and M. Eppel's survey (1962) on the connotation
of morality among responsible and influential groups of adults
who were in direct contact with young people (e.g. Juvenile Court
Magistrates, Probation Officers, Youth Leaders), the findings show
that there are mainly four categories of interpretation of morality
from the respondents. The sexual interpretation of morality, which
were presented by about 3.5 percent of the total number of respondents,
is predominantly associated with aspects of sexual behaviors with
an emphasis on the virtues of chastity. About 22 percent of the
respondents had reported the religious interpretation of morals.
Some had commented indirectly on the role of religion or of "spiritual
values" and the corruption of the material values of society.
Some had presented the Christian viewpoint and regarded dependence
on divine inspiration, an awareness of duty to God, and loving
neighbor and oneself constitute the complete answer to all moral
problems. The virtues much stressed by this group are faith, hope
and charity (Eppel and Eppel 1962: 246-247).
A majority of the respondents (63%) held the social or
humanitarian interpretation which put emphasis on obligation to
the community, duties and responsibility of citizenship and service
to others. The humanitarian criteria include concepts such as
"justice, considerateness, courtesy, loyalty and respect for the
rights of others". Those who held the rationale of psychological
interpretation (7.5%) had stressed the rational and intellectual
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aspect of morals. It involves the importance of the awareness
of the processes of moral judgement, the ability to discriminate
and develop flexibility of judgement, to subject values to critical
assessment, and to encourage independent thinking (Eppel & Eppel
1962: 248-249). It is frequently associated with the emphasis on
psychological maturity which involves such elements as a long-term
view of human needs and a sense of personal responsibility for one's
action (Eppel & Eppel 1962:249).
In the present research, we are solely interested in what
Tang considers to be the "inner moral consciousness" which dis-
tinguishes the desirable and undesirable, and in what Thiroux
calls social morality which indicates "a human being's relationship
to other human beings".
B. Dimensions of Moral Orientation
Now, what are the components, or dimensions, of moral
orientation?
Durkheim distinguishes three elements of morality. The
first element is the spirit of discipline which responds to in-
dividual needs for restraint, and enables him to reach determinate
goals and prevents him from suffering of limitless aspirations.
8This fundamental element of morality stresses on regularity and
authority. Obligations are regarded as regularly, uniformally
and monotonously the same; and irregular behavior is regarded
as morally incomplete. Apart from regularity, in order to fulfil
the obligations and to act morally, one must have some appreciation
of the moral authority that one acknowledges to be one's superior
(Durkheim 1961: 29-34). It is the society that gives rules
authority (Lukes 1977: 114-115). The society is consisted of
collective sentiments and beliefs which are necessary to explain
authority of imperative rules and desired ideals (Lukes 1977:115).
The second element of morality involves attachment to
social groups. Durkheim regards "to act morally is to act in
terms of the collective interest.... the domain of the moral
begins where the domain of the social begins." "Moral goals are
those the object of which is society" (Lukes 1977: 113-114). The
society is the objective for moral behavior since the best part
of us is only "an amanation of the collectivity" (Durkheim: 1961:73).
For Durkheim, there will be no morality unless the society is
endowed with higher values than those of the individuals in it.
An act is considered to be moral if it transcends oneself and
allows one to devote oneself to the collectivity. Hence morality
begins with self-sacrifice (Aron 1967: 103).
The third element, autonomy or self-determination, is
involved with the understanding of morality. It concerns with
9the state of mind of the moral agent as a result of secularization
and the advance of rationalism (Lukes 1977:115). Apart from
discipline and attachment to social groups, the moral agents should
also have a clear and complete awareness of the possible reasons
for their conduct (Durkheim 1961:120). Morality must also involve
willing acceptance. Acts are not regarded as completely moral
except they are performed freely without any sort of coercion
(Durkheim 1961:120). Hence, "morality no longer consists merely
in behaving, even intentionally behaving, in certain required ways.
Beyond this, the rule prescribing such behavior must be freely
desired (Durkheim 1961:120).
C. Development of Morality
There are mainly three psychological approaches in des-
cribing the processes of acquistition of morality, namely, the
social-learning, cognitive-developmental and psychoanalytic. From
the psychoanalytic viewpoint, the acquisition of morality means the
"installation of the Superego into the child's personality" (Brown
1965:350). For Freud, the child derives his Superego or "consciousness"
from his parents by the process of "identification" in which the
Oedipus or Electra complex has taken place. The Superego continues
to develop from later successors or substitutes of his parents,
such as teachers, admired figures in public life or high social
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ideals. (Brown 1965:377). Acting as an agency to issue moral
imperatives of "Thou Shalt" and "Thou shalt not" variety, the
Superego causes resistance to temptation, guilty for wrongdoing
and shame for inadequacy (Brown 1965:377).
For the social-learning theorists, the child learns moral
behavior by 'imitating the behavior of adults around him. Much
of the moral behavior is also affected by its association with
external reward and punishment (Rubinstein 1975:81-83). Hence,
in this case, the parents are served as models for imitation and
sources of positive and negative reinforcement (Wright 1973:39).
Apart from the dimensions of emotion and conduct, morality
also has its intellectual and cognitive aspect. In the cognitive-
developmental approach, man is perceived as the originators of
moral ideas and judgements (Wright 1973:43). Rather than simply the
internalization of adult standard, Piaget's theory stresses "the
process of moral development as derived from the child's continuing
and spontaneous attempt to comprehend within one system his total
moral experience" (Barnsley 1972:243). In Moral Judgement of the
Child, Piaget investigates the children's understanding of moral
concepts by telling them short stories under standardized conditions.
The findings indicate a difference in moral reasoning among children
of different ages. The younger children, from about four to eight
years old, tend to reason in terms of consequences whereas the
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children more than eight years old tend to reason in terms of
intentions. From numerous experiments of this kind, Piaget
formulates two theoretical models of morality. Piaget terms the
first, associated with children between four and eight, heteronomous,
which means subject to other's law. At this stage, the child is
subjected to the law of adult authority. He regards adult rules
as unchangeable and moral wrongness is defined in terms of adult
sanctions. With his respect to adult authority and the intellectual
limitation of the child, he tends to conceive wrongdoing in "highly
literal, objective terms without regard to intentions" (Brown 1965:
403). He tends.to believe that moral values are. absolute and
universal, and that justice is served by severe arbitrary punishment
rather than by restriction to the person wronged (Brown 1965:404).
The second morality, which is associated with older child (develops
after eight years old), is termed autonomous, which means "subject
to one's own law" (Brown 1965:1704). It is regarded as developing
out of the mutual respect that peers feel for each other and together
with intellectual advancement. "The rules of conduct are regarded
as products of group agreements and as instrument of cooperative
action" (Brown 1965:404). Moral conceptions become psychological
rather than objective, relative rather than absolute, and subject
to change by group agreement (Brown 1965:404). Justice is viewed
as a matter of reciprocal rights and obligations, and is best served
by compensating the harm that has been done (Brown 1965:404).
Piaget's work may suffer from the limitation of experimental design
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to critics such as Barnsley (1972). However some aspects of
Piaget's work have been confirmed by later studies, done by
Caruso (19143), Lerner (1937), and Macrae (1953).
In Wilson's comparative study (1974) on the internalization
of values of the Chinese children.in Hong Kong, Taiwan and America,
piaget's concepts of heteronomy and autonomy are modified into
two distinctive types of attitude discpositions, "autocentric"
and "heterocentric" (Wilson 1974:127). An attitude is referred as
"heterocentric" where particular others are cited as the authority
for behavior. When the authority for behaviour lies in rules
and principles, it is termed as "autocentric" (Wilson 1974:127).
Unlike Piaget's conception of morality, they do not have inherent
notion of continuity or stages between them but "represent types
of attitude dispositions that coexist within each individual and
within cultures" (Wilson 1974:127). The findings of the study have
showed that autocentrisin tends to increase with cognitive develop-
ment and age. The Taiwanese children are found to be :the most autocentric
in attitude orientation.
The most intensive work at the present on stage theory of
moral development is carried out by Lawrence Kohlberg. In one of
his cross-cultural studies, Kohlberg points out that moral issues are
not simply a reflection of people's culture, but, like emotional.
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growth and cognitive skills", they are "something that develop
in stages as the child gains experience in the world" (Light Jr.
& Keller 1975:109). He has classified moral development of
children into three levels with two stages at each level. On
the preconventional level, children may behave well but have not
developed the sense of right or wrong and there is no real standard
of morality. On the conventional level, children become increasingly
concerned about others' viewpoints on them as they grow. It is
characterized by conformity to the existing social order and an
implicit desire to maintain that order. On the post-conventional
level, children begin to be governed by moral principles that are
universal (Liebert & Poulos & Marmor 1977:367).
With his cross-cultural research, Kohlberg reports that
moral development may be either fast or slow, but does not skip
stages (Liebert et.al., 1977:367). He believes that moral develop-
ment is long, continued and complex rather than being a simple step
from heteronomous to autonomous morality (Brown 1965:407). Criticisms
on stage theory are numerous (e.g. Oldham and Wilson). We do not
intend to enter into this issue. Variations among stage theories
are obvious, but they have the general agreement that the sense
of right or wrong develops after a certain age cohort. It is this
general agreement that guides the selection of our sample in this
research.
CHAPTER III
TYPES OF SCHOOL: CHRISTIAN AND NON-CHRISTIAN
Durkheim defines education as a systematic socialization
of the young generation. Its. aim is to constitute "a system of
ideas, sentiments and practices which are expressed in the group
or different groups of which we are part; these are religious
beliefs and practices, national or occupational traditions, collective
opinions of every kind within the individuals" (Lukes 1977:111).
The school serves as the intermediary between the affective
morality of the family and the. r:more severe morality of civic life
(Lukes 1977:115).
The kind of moral education that has advocated by Dukheim
is not derived from any revealed religion but "a purely rationalistic
one" that "rests exclusively on ideas, sentiments and practices
accountable to reason only" (Durkheim 1961:3-5). "To teach morality
is neither to preach nor to indoctrinate; it is to explain" the
causes and reasons for being of the moral rules (Durkheim 1961:120).
Discipline is regarded as a very important part of education. "By
respecting the school rules, the child learns to respect the rules
in general, that he develops the habits of self-control and restraint
which is beneficial to the collective (Durkheim 1961:155). Confronting
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with excessive individualism in his time, Durkheim also puts
strong emphasis on teaching children to love collective life and
attach to social groups by giving him chances "to live it, not only
in imagination" (Durkheim 1961:229). As for the third element of
morality, autonomy, Durkheim stresses that education should help
the children to "understand his country and times, to make him
feel his important responsibilities" (Durkheim 1961:124). The
children should be taught about the social context they are in,
the social institutions and their roles in them.
It seems to be a general agreement that one of the principal
obligations of education is to teach children about morality. Holmes
(1978) stresses that no private or public system of education is
without a moral content and influence on habits attitudes, beliefs
and values. Fauber even goes further to insist that "education
worthy of the name is essentially moral of character" (Buber
1977:336).
A. Christian vs. Non-Christian Schools
A school which is run by any Christian organization may be
considered as a Christian school whereas a school which is not of
this type is regarded as non-Christian.
16
If moral education is indeed one of the most important
functions of schools, there must be some commonalities between
these two types of schools, Christian and non-Christian, in
respect to the contents of morality they try to indoctrinate.
It is our general conviction that'different types of schooling
will have different effects on a student's sense of discipline,
and degree of attachment to social groups and autonomous moral
judgement. We will elaborate this general proposition in Chapter
IV: Formulation of Hypotheses. For the present, let us single out
two aspects of school operation which may characterize the difference
between Christian and non-Christian schools in terms of moral
education.
The first aspect of school operation is the time devoted to
moral indoctrination. The second aspect is the personal interaction
between teachers and students. Since Christian schools are run by
organized religious institutions which explicitly seek to promote
Christianity, it seems reasonable to assume that Christian schools
normally spend more time to morality-related teaching and activities
than non-Christian schools. Moreover, since Christian school teachers
are mostly Christians themselves, it also seems reasonable to assume
that out of the sense of mission, Christian teachers tend to have
more personal contacts with their students than non-Christian
teachers. Is this the situation in Hong Kong?
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B. The Case in Hong Kong
As moral education is concerned, the government has
stressed that the children should be helped to acquire "a sense
of moral and social values, including respect for others and
their views and beliefs" (H.K. Education Department. 1978:10)
as one of the ways to improve the quality of education in the
senior secondary schools.
In respect to Christianity, although Christians only
constitute a small proportion of. 8 percent of the total population
in Hong Kong, the influence of Christianity cannot be overlooked.
About 58 percent of the total number of primary and secondary schools
are either Protestant or Catholic. As secondary schools are concerned,
24 percent are Protestant whereas 31 percent are Catholic (Based on
the information from Hong Kong Education Department and from the
Hong Kong Christian Council).
However, there is little information concerned with the
moral and religious education in the Christian and non-Christian
secondary schools. Facing the scanty information concerning these
fields, therefore, in the initial stage of this study, I had paid
visits to eight secondary schools in order to gather more information.
These schools were not chosen randomly. Four schools were recommended
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either by government officials or professionals in the field of
education for their significant achievement in moral or religious
education. The other four schools were selected for their special
similarities or differences from the first four. After identifying
one of the Protestant schools as the sample school, in the later
stage of school visitation, the criterion for choosing school to
carry out interviews was based on its great similarities with the
particular school except Christian education. Although this
did not constitute a random sampling, information received would
be useful for the study and in understanding of the moral education
in Hong Kong.
Among these eight schools, three are Protestant, one is
Catholic and the other four are without religious affiliation.
The principals of these schools, together with some of the teachers
and students,were interviewed.
Except one school with an enrollment of over 2,000, the
schools have enrollments below 1,700. Three types of school are
covered: subsidized, caput and private. Except the Catholic
school is a boy's school, all the'rest are co-educational schools.
Students from five of the schools are described by the principals
as coming from lower middle income families, whereas those from
the other three schools are regarded as from middle income families.
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As moral education is concerned, all of the eight principals
have felt that an increasing amount of responsibility as a morali-
zing agent is placed on the school. With the growing number of
working parents, the parents expect the school to take a larger
part in the moral education of their children.
As the means of moral education is concerned, apart from
the curriculum, all of these schools have regarded that the weekly
assembly and the extra-curricular activities are part of the moral
education. In the assemblies, talks on topics such as interpersonal
relationship, punctuality and manner are presented. In two of the
non-Christian schools visited, Chinese ethics)such as Jen (Kindness),
Yih (Righteousness), Shihnyuhng (Trustworthiness), is the focus of
the emphasis. Various clubs, mainly of sports and academic natures
are formed in these schools. All the schools have reported a high
participation rate of the students in these activities.
From the interviews with the principals and the teachers of
these eight Christian and non-Christian schools, a commonality is
found among them on some of the values they will like students to
put an emphasis on. To a great extent, these values are similar
to the Durkheimian conception of morality and moral education.
All these schools put a strong emphasis on discipline.
They urge the students to put stress on rule-abiding. Hence any
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deviation from the school rules such as punctuality, hair style,
school uniform and lining up will be punished. Respect and
obedience towards teachers are also stressed. These schools
aim to train students to have self-discipline and self-control.
The schools also aim at training students to put an
emphasis on attachment to social groups. Instead of self-seeking,
the schools urge the students to give and have concern for others.
Through participation in extra-curricular activities, the principals
and teachers hope that the students can learn to be responsible.
Instead of-being individualistic, students are expected to help
others and sacrifice for the groups. Concern about the community
and the society is encouraged. A non-Christian school has arranged
regular visits to the homes of the aged and orphanges.
A Catholic school has a religious and social training program which
involves participation in social services at least two hours per
week. Through intra-school and inter-school competition, the
sense of loyalty to school and particular groups are hoped to be
cultivated.
Apart from discipline and attachment to social groups, the
schools also aim to help the students in the aspect of moral judgement.
Apart from the curriculum, through the stress on social awareness
with presentation of various topics concerned with the society in
the assemblies, it is hoped that the students develop their own
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principles instead of making judgments which are influenced by
others.
In respect to the Christian education in the four Christian
schools, there is a great variation among them. One of the three
Protestant schools is highly evangelistic. The principal urges the
teachers to integrate Christian principles into the lessons when-
ever possible. Besides, in the Bible class, apart from spiritual
emphasis, application is also presented to help the students to
see the integration of faith into every aspect of life. Moreover,
class devotional period for Bible study and fellowship takes place
weekly. The school is also characterized by its frequent teacher-
student interaction after class. Through the personal work of
teachers who themselves are Christians, the Christian principles
are directly and indirectly presented to the students.
To some extent, the Catholic school is evangelistic though.
not as intensive as the -first- Protestant school mentioned above.
At the end of every cycle of religious and social training program and
after press-cutting and class discussion, Christian viewpoint on
the topic will be presented. However, Bible class is voluntary
and arranged mainly for the Catholics.
One of the Protestant school does not put an emphasis
on evangelism. Religious education is compulsory but not only on
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Christianity but also on the other religions. There is a fifteen-
minutes morning prayer once every week. Very few students became
Christians after they entered the school.
As to the behaviorial problems of the students is concerned,
all the principlals have expressed that they do not have much
troubles. Most of the problems concern with breaking of
the school rules, such as punctuality and cleanliness. Theft
cases only occur very occasionally.
Although the parents have put strong responsibility on
the school for the moral education of their children, all the
principals and teachers interviewed have reported that the link
between parents and teachers is extremely weak. Only a few
parents will turn up in the yearly Parents' Day.
In respect to the morality of the adolescents, most
principals do not agree with the common conception of the present
lowering of moral standards of the youths.
To sum up, (1) both Christian and non-Christian schools
consider moral education to be one of their most important tasks
and both types of schools regard discipline, attachment to social
groups and autonomy to be the major contents of morality, (2)
Christian schools spend more time in moralizing students than non-
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Christian schools, (3) Christian teachers generally have more




We now come to the focal point of establishing the
relationship between types of schooling and moral orientation,
or more specifically, the different effects of Christian and
non-Christian schools on the moulding of attitude toward discipline,
attachment to social groups, and autonomy among students. This
is essentially a matter of comparing the relative effeciency of
different types of educational practices.
There are a number of research data on the difference in
values of students from Christian and non-Christian schools with
contradictary findings. Some findings indicate the ineffective-
ness of the Roman Catholic educational system in inculcating
distinct values in some parts of North America. Lechiara (1969)
reported that Catholic schools were not superior to public schools
in developing moral judgment. Cheung (1978) also reported the
ineffectiveness of religious education on secondary school students
in Hong Kong. Perkins (1972) found significant differences on
value. scales termed " aesthetic, intellectual and material" but
not on the "humantarian, power and religion" scales between public
and separate school students (Tjart & Boersma 1978:133).
25
On the other hand, some research indicate the success
of Christian schools in achieving some of the goals of value
teaching. In his study of the senior students in Australian
state and church (of England) schools, Feather (1970) found
the church school students placing a higher value on love,
forgiveness and obedience and a lower value on imagination,
politeness and intellectuality than their state school counter--
parts,(Tjart Boersma 1978:133).
A project undertaken by the Red Deer regional office of
the Alberta Department of Education to, determine the place of moral and
spiritual values in the education process shows that the students
in the Christian private schools scored significantly higher in
the character traits of honesty, friendliness, moral courage and
responsibility but not loyalty (Tjart Boersma 1978:133-134).
Tjart Boersma (19?8) had launched a comparative study of
the religious values of eighth graders in Edmonton Public and
Christian schools. Their findings show that the Christian school
students had a greater positive orientation to the concepts of
God and prayer, more intrinsic religious orientation and a stronger
preference for more interpersonal or moral behavior than their
public school counterparts.
Although contradictary as they are, these research findings
are suggestive. Christian education does in some cases, though
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not always, make a difference in respect to moral orientation.
This effort may be due to the fact that more time and effort
are being devoted to teaching morality in Christian schools than
the non-Christian schools as shown in my school interviews in
the previous chapter.
The importance of time length to the effect of socialization
has been vigorously argued for by J. Ellul (1973:17) who insists
that effective propaganda, including sociological propaganda which
somewhat corresponds to what we term moral education in this
research, must be continuous and lasting. By continuousness he
means that the individual's time for exposing to alternative
influence should be kept at,the minimum by lasting he means that an
individual should be exposed to the same theme not just for one
day, one month or one year, but for years. Findings from Lazarsfeld
et. al.'s study on voting behaviour on the effect of the length
of exposure to political propaganda support this line of argument
that the longer the time of exposure, the greater will be the desired
effect (Lazarsfeld et.al. 1968:76-77).
In the minds of exchange theoriests, that frequent interac-
tion leads to similarity is taken as an universal truth supported
by numerous research findings-in small group research. As G.C.
Homans puts it, the more frequently persons interact with one
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another, the more alike in some respects both their activities
and their sentiments tend to become" (Homans 1975:120). The
Christian school is in general marked by spending more time in
teaching Christianity, and by more frequent teacher-student inter-
action. If the exchange theory and Lazarsfeld's proposition have
any merits, it follows logically that Christian schools would do
better in the promotion of student's moral consciousness than
non-Christian schools.
In Christian education, the Biblical emphases on love and
discipline are undoubtedly the foci of attention. Spirits of self-
control, respect and obedience towards parents, teachers and the
government are also stressed. With the Biblical emphasis on "love
your neighbour", the Christian education aims to train their
students to love and serve people in different social groups: the
family, peers, school, community and society at large. The
non-Christian school students are also taught and expected to
behave in similar ways. It is these "ways of living" that concern,
us in this research, not the Christian or non-Christian interpretations
of them. Therefore, though the non-Christian school has also put
emphases on discipline and attachment to social groups, the
Christian school, with the more intensive Christian education
program in addition to the similar moral education program as
the non-Christian school, may be expected to have a stronger
influence on the students in these respects.
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Moreover, as indicated by Wilson's study, the Children
from Taiwan were found to be the most autocentric in attitude
orientation. It was regarded to be possibly caused by the
socialization influence at primary and secondary levels. In
Taiwan, intensive induction training with explicit emphases on
moral codes and loyalty to secondary group membership were more
frequently used in school (Wilson 1974:255).
Hence, the three main hypotheses of the study are set up
as follows:
'1. Christian school students are more likely to have
a higher emphasis on discipline than their non-
Christian school counterparts.
For the purpose of this study, emphasis on discipline
refers to the emphases put on self-control, rule-abiding and
respect and obedience towards the authority figures: parents,
teachers and the government. Christian school refers to the
kind of school run by Christian organization whereas non-Christian
school is not.
2. Christian-school students are more likely to have a
higher emphasis on the attachment to social groups
than their non-Christian school counterparts.
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The emphasis on the attachment to social groups.refers
to the emphases put on loyalty, self-sacrifice and responsibility
towards the following social groups: the family, peers, school
and community or society.
3. The Christian school students are more likely
to have a higher degree in autonomy than their non-
Christian school counterparts.
The definition of autonomy is modified from the original version
expounded by Durkheim. Although also concerned with the knowledge
of morality, autonomy in this study is not regarded as the main
differentiating factor for secular morality as from religious
morality. It is largely based on Wilson's (1974) notions of
"autocentric" and "heterocentric", which were derived from Piaget's
conception of morality. As the autocentric.- and heterocentric
notions put forth by Wilson, autonomy in this study does not
have inherent notion of continuity or stages but is attitudinal
dispositions. It also combines with Thiroux's notion of individual
morality. Autonomy is defined as the ability to make moral judgement
based on rules or principles, not by direct influence of other
person or persons. Hence a moral decision is autonomous as long
as it is reached on rules or principles, not by the direct influence
of others. The rules or principles may be Christian or non-Christian
or even anti-Christian. This combination deviates from the con-
ventional notion of autonomy. It would be very interesting to see
how far it affects the acceptability of Hypothesis (3).
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For the further investigation of the three main hypotheses
variables such as religious affiliation of the respondents and
of their family members-are controlled in order to examine more
clearly the effect of Christian education on the moral orientation
of the respondents. The relationship between the length of study
in Christian schools, including at primary and secondary level, is
also explored. The three ancilliary hypotheses are formulated as
follows:
4. The non-Christian students from Christian school, are
more likely to have higher emphases on discipline and
attachment to social groups and a higher degree of
autonomy than the non-Christian students from non-
Christian school.
5. The length of study in Christian schools is positively
proportional to the emphases on discipline and attach-
ment to social groups and the degree of autonomy.
6. With no family members as Christians, the non-Christian
students from Christian school. are more likely than
the non-Christian school students from non-Christian
school to have higher emphases on discipline, attach-




This is a case study. The sample elements of this study
consist of F.4 students from a Christian and a non-Christian
secondary schools. These two schools were chosen from the eight
secondary schools that I had visited as mentioned in the final
part of the Chapter III (p.15- p,20). The reason for
choosing this particular Christian secondary school is because
of its more evangelistic nature and intensive Christian education
than the other Christian schools visited. This Protestant school
comes close to the ideals of Gaebelein (1968) as far as Christian
education is concerned. It aims at spreading the gospel to the
students and hopes to lead them to become Christians. Apart from
Bible study, it stresses the integration of faith with learning.
Most of the teachers try to integrate Christian principles in
the curriculum whenever possible. The personal interactions
between the Christian teachers and the students are frequent.
As so different from many other Christian schools, it will be
interesting to see whether such a highly evangelistic and
intensively constructed Christian education programme has extered
influence on the students' .moral orientation.
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The rationale of choosing F.4 students is two-fold
(1) the respondents have stayed in their schools
for more than three years. Especially for those in the
Christian schools, they have mostly been under the
influence of Christian education for not a short period of
time. (2) according to the stage theory, F.1+ students should
have developed some moral consciousness, judging on their average
age (15-17).
The other non-Christian school in the sample was-purposely
chosen to match with the Protestant school. During my visits to
different schools, I purposely paid special attention in finding
a non-Christian school that had great similarities with the particular
Christian school. One of the merits of the most similar system design
(Prezeworski, 1970:31-34) is that many factors can be controlled
so the relationship between the variables investigated will be
more clearly shown.
After close examination of the other seven schools visited,
a particular non-Christian school was found to have great similari-
ties with the specific Protestant school chosen. They are similar
in school size, curriculum(except the existence of Christian
education. in the Christian ,chool),academic standard, and the socio-
economic status of the students. Thus the sample is not of probability
in nature.
The following will be a brief description of the general
characteristics and the moral and religious education of the two
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schools in the sample. The social characteristics of the
respondents in the sample will also be presented.
Similarities between the Two Schools in the .Sample
The enrollment of both schools is over 1,000 students.
The principals of the schools have reported that the academic
standard of the students is-about average with over 90 percent
passed in the Hong Kong School Certificate Examination last year (1979).The
socio-economic status of the students is to be regarded as lower
middle class. They have similar curricula except that the
Christian school has Christian education program.
Some Differences between the Two Schools
The non-Christian school is a subsidized school whereas
the Christian school is a caput school still in changing to be
a subsidized one. The Christian school has a longer history of.
establishment. It was opened in 1964 and the non-Christian school
was only established in 1975. In the Christian school, all the
teachers are Christians whereas there are only a few in the non-
Christian school.
As pointed out in Chapter IV, compared with the other six
schools, these two schools in the sample put emphasis on training
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their students in aspects of discipline, attachment to social
groups and autonomy.
In both of the sample schools, the principals have put
stress in cultivating the spirit of discipline in the students.
Obeying the school rules is urgently.-required from the students.
Strict regulations are set on items like school uniform, hair
style, or punctuality.
In encouraging the students to attach to social groups,
both schools seek to achieve the goal through extra-curricular
activities. The Christian school principal expresses that the
school aims at training their students to be responsible, and not
self-seeking and have concern for others. The non-Christian
school also encourages the students to become concerned about the
community and society by arranging visits to different social
institutions such as the homes of the aged and orphanages. The
school also urges students to participate in social services,
such as flag selling.
With respect to autonomy, both schools aim at training students
to have independent judgement of their own. The schools encourage
students to. read newspapers and to know about their community. In
the assemblies, topics on different institutions of Hong Kong, such
as the Prison, ICAC, are discussed so as to increase social aware-
ness among the students and, help them to have independent thinking.
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However, in terms of the intensity of moral education,
differences are found between the Christian and non-Christian
schools.
In the Christian school., there are two assemblies every
week. One is about eighty minutes whereas the other is about
forty minutes. In the assembly of longer period, there are group
discussionSamong higher form students on the stage led by teachers.
Topics such as.punctuality, manner and religion are discussed.
Sometimes there are slide shows and different social institutions are
introduced by guest speakers. In the forty-minute assembly,
teachers give talks on topics such as self-control and patience.
In the non-Christian school, there is only one assembly for the.
students every two weeks. In the forty-five-minute assembly,
topics such as politeness, social services in Hong Kong has been
given.
In the curriculum, the principals of the Christian school
strongly urges the teachers to integrate Christian principles
into the 'lessons whenever it is possible. Thus very often morality-
related teaching are put into the lessons. However, in the non-
Christian school, moral teaching is seldom put into the lessons
except in the subject of Chinese Language.
As far as the interaction between teachers and students
is concerned, the frequency is much higher in the Christian school
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than the non-Christian one. The teachers of the Christian school
interviewed have reported that they very often meet the students
after class. They often have lunch with the students. Apart
from individual contact with every student at least once every
term, the teachers also often talk with the students after school.
Some students interviewed expressed that they liked the school
very much chiefly because of the teachers' constant concern and
care for them in academic and other aspects of life.
In the non-Christian school, the teachers usually see the
students when they have problems. They may also talk to students
when extra-curricular activities are taking place.
Apart from the longer period of time devoted to moral
and religious teaching in the assemblies and in the curriculum,
and the more frequent teacher-student interaction in comparison
with that of the non-Christian school, the more intensive moral
education in the Christian school is also manifested in the
intensive Christian activities. There is a compulsory Bliblical
Knowledge lesson once every week„ Besides the spiritual aspect, the
Bliblical Knowledge lesson also stresses application in order to
help students to see the integration of the Christian faith into
every aspect of life. Moreover, there are four Christian fellowships
for students of different forms. They have one and half hour
meetings every week. Together with the personal work of the teachers,
the Christian message is directly or indirectly presented to the
students. Hence a great amount of moral teaching is invelved.
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In the non-Christian school, there is also a Christian
fellowship but the number of participants is relatively small
and most of them are Christians. With the less frequent teacher-
student interaction as compared to that of the Christian school,
the Christian message is less frequently brought out by the few
Christian teachers at the non-Christian school.
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Apart from the special features of the two schools,
the social characteristics of the respondents in the sample
are presented in the following.
The Social Characteristics of the Sample
(1) Sex and Age
In the total number of 259 respondents in the sample, 129
came from Christian school whereas 130 were from non-Christian
ones. The sex distribution is extremely even, with 130 males and
129 females. There were more male respondents in the Christian
school (54.3%) than the non-Christian school (46.2%).
The age range of the respondents is arnall with the
youngest respondents being 15 and the oldest being 19. About 88
percent of the total number of respondents were between 15 to 17
years old whereas 68 percent 'were around 16 and 17 years old.
(2) Religious Affiliation
In the sample, about 38.9 percent of the respondents were
Christians. Among them, 97 were Protestants whereas 4 were Catholics.
About 80 percent of these Christiansreported that they had become
Christians for not more than four years. A large proportion (65.1%)
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of Christians in the sample were Christian school students.
Among the Christian school respondents, about 80.5
percent reported that they had been Christians for not more
than four years whereas about 65 percent reported for not more
than three years. In the non-Christian school, among the
fifteen Christian respondents, eleven expressed that they had
been- Christians for not more than three years.
There is only one Buddhist respondent who came from non-
Christian school, and one respondent, with religion other than
Christianity and Buddhism, came from Christian school. About
more than half of the respondents reported that they did not have
any religious affiliation.
(3) Educational Background
In the sample about 61.3 percent of the respondents
reported that they had studied in the present school for not less
than.three years. The period of time the remaining portion of the
respondents reported is 5 to 6 years.
As far as the previous religious education is concerned,
a large proportion of respondents (65.6%) reported that they had
studied in religious primary schools. Among these respondents,
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over 90 percent (163) had been in either Protestant or Catholic
schools. In the sample, there is only one Christian school
respondent who had studied in Buddhist school and one non-
Christian respondent who had stayed in school of other religious
nature (not a Christian or a Buddhist one). Among the respondents
who had studied in religious schools, about 60.2 percent had been
there for not less than six years. Among the Christian school
respondents, about 69.8 percent had been in Christian schools.
About 30.2 percent of the Christian school respondents reported
that they had no previous religious education experience. On the
other hand, about 56.2 percent of the non-Christian school res-
pondents had studied in Christian schools. About 38.5 percent of
the non-Christian respondents had no previous religious educational
experience.
(b) Parental Occupation
About a quarter of the respondents' parents were in commerce
whereas about 24.1 percent of the respondents' parents were in
manufacturing. About 18.3 percent of the respondents' parents were
in employment of servicing nature, such asibus driver, postman.
(c) Parental Occupation Position
The largest proportion of respondents' parents (23.7%)
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were either technicians or craftsmen or skilled workers. Moreover,
about 18.4 percent of the respondents' parents were either pro-
fessional administrators or executives or managers. The
same proportion of the respondents' parents (18.4/) were production
workers.
(d) Family Income
Over half of the respondents (64.3%) had not more than
seven family members. About 43 percent of the respondents had
family monthy income about $1,501- $3,000. Moreover, about
65.9 percent of the total member of the respondents had monthly
family income not more than $3,000. Moreover, about 18 percent
of the Christian school respondents and 13 percent of the non-
Christian school respondents had monthly family income between
$3,001 to $4,500. A larger portion of the Christian school
respondents (25%) had monthly family income over $4,500 than the
non-Christian school respondents (10.8%).
(e) Residence
About half of the respondents (49.6%) lived in Group A
Housing Estate. Whereas about 15.9 percent of the respondents'
residence were brought after the Second World War. About 15.1
percent of the respondents lived in Group B Housing Estate.
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5. Religious Attitude
Among the Christian respondents, only 18.3 percent had
been baptized. About 21.3 percent of Christian respondents from
Christian school and 9.7 percent of those from non-Christian
school were in this category.
About 40 percent of the Christian respondents went to
church. A larger proportion of those from Christian school
(56.7%) were in this category than those from non-Christian school
(40%).
About 64 percent of those. wvwwho went to church reported that
they went every week. About 75.3 percent of those from Christian-
school and only 33.3 percent of those from non-Christian school
were in this category. About 17 percent of the Christian respondents
only went to church a few times each year. A much larger proportion
of those from non-Christian school (33.3%) and only about 11 percent
from Christian school were in this category.
Only 28.3 percent of the Christian respondents prayed
before eating. A much more larger proportion of those from Christian
school (50.8%) were in this category than those from non-Christian
schools.
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About a quarter of the Christian respondents reported
that they prayed frequently. About 41.1 percent of those from
Christian school and 10.3 percent of those from non-Christian
school were in this category. About 20.8 percent of Christian
respondents prayed occasionally. A larger proportion of those
from Christian school (27.1%) were in this category than those
from non-Christian school (14.3%).
6. Religious Affiliation of the Respondents' Family Members
About 35.1 percent of the total number of respondents
did not have any family members belonging to any religious
affiliation. For those who did, Buddhism appears to be most
prominent religious affiliation of the respondents' parents,
whereas Christianity is the case among the respondents' siblings.
Among 100 respondents' fathers who had religious affilia-
tion, 62 percent were Buddhists. Only 19 percent of the respondents'
father were Christians (13 percent were Protestant-and 6 percent
were Catholic). About 3.9 percent of the Christian respondents'
fathers and 3.1 percent of the non-Christian respondents' fathers
were reported to belong to religion other than Christianity and
Buddhism.
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Among 126 respondents' mothers who had religious affilia-
tion, 74.percent were Buddhist whereas only 19 percent were
Christians (13 percent were Protestants and 6 percent were Catholics).
About 3.9 percent of the Christian respondents' mothers and 3.1
percent of the non-Christian school respondents' mothers 'were
reported to belong to religion other than Christianity and Buddhism.
As the respondents' siblings are concerned, the findings
show that about 71 percent of the respondents' brothers (43) who
had religious affiliation were Christians (58 percent were Pro-
testants and the other portion were Catholics). Only about 20
percent were Buddhists. A higher percentage of Christian school
respondents (19.4%) had brothers being Protestant than the non-
Christian respondents (7.7%).
Among the respondents' 87 sisters with religious affiliation,
about an overwhelming proportion were Christian (59 were Protestants
and 11 were Catholics). Only about 12 percent were Buddhists. A
larger proportion of the Christian school respondents' sisters
(31.8%) were reported to be Protestants than the non-Christian
school respondents' sisters (13.8%). About 3.1 percent Christian
school respondents' sisters and 2.3 percent of the non-Christian
school respondents' sisters were reported to belong to religion
other than Christianity and Buddhism.
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B, Data Collection
Questionnaires were distributed to a total of four classes
of F.4 students in the Christian and non-Christian schools to
collect information for the study in spring, 1980.
In each school, the questionnaires were administered by
the researcher in one F.4 class. At the same time, the questionnaires
were given out in another class by a teacher of the school. In
order to test the hypotheses and to gather relevant information,
the folliwng types of questions were formulated (the sample
questionnaire is in the Appendix section).
Questions concerned with the respondents' social and
demographic characteristics on sex, age, religious affiliation
and socio-economic status were formulated (Question 1-4, Questions
35-40). The respondents' experience in religious education was
also investigated (Questions 6-7). In Question 8, the respondents
were also asked about the religious affiliation of their family
members.
A large part of the questionnaire, from Question 9-28, was
used to measure the dependent variables in the hypotheses: emphasis
on discipline and attachment to social group and the degree of
autonomy-- the three dimensions of moral orientation.
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Questions on the religious attitude of the respondents
were also set (Questions 41-44). Although not tested as a
hypothesis, its relationship with the moral orientation of the
respondents was also investigated.
Moreover, the Christian influence at school was also
investigated. Hence questions concerning the frequency that
teachers and peers at school talk. with the respondents about
Christianity were formulated (Questions 29-30). The respondents'
attitude towards Christian activities at school was also investi-
gated (Questions 33-34). Apart from these questions, the partici-
pation rate of the respondents in extra-curricular activities was
also recorded (Questions 31-32).
C. Measurement and Index Construction
The main concepts of the study, emphasis on discipline and
attachment to social groups are measured by Likert scales. Emphasis
on discipline and attachment to social groups are measured by eight
to twelve items respectively. The respondents are asked to express
their opinion towards the items by checking against a continuum-
rating system with five categories: strongly agree, agree, undecided,
disagree, strongly disagree. Categories are scored by assigning
values of 5, 4, 3, 2 and 1 respectively. The scoring is reversed
for negatively worded items.
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(1) Emphasis on Discipline
The measurement of emphasis on discipline
is chiefly based on Durkheimian conception of
discipline but with some modification and with
relevance to the real situation that is faced by
the students. In this study, discipline has three
dimensions: self-control, rule abiding and respect
and obedience towards parents, teachers and the
government.
The dimension. of self-control is chiefly based
on Durkheimian emphasis on self-constraint of the
individuals. It is measured by the respondents'
perceived ability to constrain themselves from yielding
to temptation of enjoyment at inappropriate time and
to the act of dishonesty (Question 22 and Question 26).
Inspired by Durkheim's conception of regularity and
authority being the main stress of discipline, rule
abiding, respect and obedience towards parents, teacher
and government were formulated as aspects of emphasis on
discipline. Rule abiding, which stresses regularity,
is measured by obeying the school rules of lining up,
punctuality, uniform and hair style (Question 8-11).
Since Durkheim stresses that the society gives the
moral rules authority, I would like to examine the
respondents' respect and obedience towards some
authority figures: the parents, teachers and the
government, from whom many moral rules are commended.
This aspect is measured by Question 12-14.
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The emphasis on discipline is measured by
the degree of which the respondents expressed
agreement to the following items: (the highest
score indicating high emphasis on discipline for
each item will be five whereas the lowest is one).
Self-control
1. watching television when preparation for the examination
is not finished
2. not to cheat in the store by exchanging the price
tag
Rule abiding
3. regarding lining up as troublesome and time-consuming
4. the school should punish those who are late
5. unrealistic for the school to have strict
regulations on school uniform and hair style
Respect and obedience towards parents, techers and
the government
6. unnecessary to stand up during the beginning
and the end of the lessons to pay respect
to teachers
7• ignoble for a person to no respect towards his
parents
8. the citizens should try their best to obey the
laws that are legislated by the Government,
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Responses expressing "strongly disagree" to
to items number 3, 5,.6 and responses expressing
"strongly agree" to other items indicate high degree
of emphasis of discipline. The total score for the
Index of Emphasis on Discipline is the sum of the scoring
values assigned to the respondents' reactions. The range
of possible scores is from 14 to 38. The total score is
grouped into a 3-category ordinal scale: high,medium and
low. Those scoring 14 to 26 are classified as having low
degree of emphasis on discipline, those scoring 27 to 29
are classified as having medium degree of emphasis on
discipline whereas those scoring 30 to 38 are classified
as having a high degree of emphasis on discipline. The
following table shows the frequency distribution of emphasis
on discipline.
Index of Emphasis on Discipline
LOW MEDIUM HIGH
(14-26) (27-29) (30-38)




(2) Attachment to Social Groups
Attachment to social groups is measured by
the respondents' emphasis placed on their self-sacrifice
for and loyalty and responsibility towards four main
types of social groups: the family, peers, school and
community or society. The first indicator, self-sacrifice
is formulated with reference to the Durkheimian stress that
acting morally is to act in terms of collective interest
(Luke 1977: 113-114) and that the beginning of morality is
self-sacrifice. In this study, self-sacrifice is measured
by the respondents' willingness to sacrifice their time,
energy or educational opportunity for the four social groups
(Questions 16,21, Question 23 and Question 24).
Apart from self-sacrifice, after reviewing some
measurements of social and psychological attitudes, I have
also chosen loyalty and responsibility towards the four
social groups as indicators of attachment to social groups
since they are so concerned with the individuals' devotion
for collective interest. The measurement of emphasis of
loyalty towards the four social groups is derived from
Scotts (Robin son. 1973: 522-523) measurement on the same
concept. Hence loyalty towards school is measured by the
respondents' readiness to defend their school which is
unfairly criticized (Question 15),whereas loyalty towards
Hong Kong is measured by whether the respondents would
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criticize Hong Kong in public (Question 19). Loyalty
to the family is measured by the respondents' readiness
to defend the family members when they are mistreated by
others (Question 18). Finally, loyalty towards the peer
group is measured by the respondents' willingness to
share the benefits with peers (Question 20).
The measurement of responsibility of the respondents
towards the four social groups is partly inspired by
Robeach' s measurement of instrumental values, in which being
helpful and responsible are two of the many preferable
modes of conduct (Robinson 1973:547-554). In this study,
sense of responsibility of the respondents is measured by
the respondents' willingness to take up responsibility
in the four social groups (Questions 17, 25, 27, 28).
The emphasis on attachment to social groups is
measured by the degree to which the respondents expressed
agreement to the following items: (the highest score
indicating high emphasis on attachment to social groups
for each item will be five whereas the lowest is one)
Self--sacrifice
1. willing to give up one's educational opportunity to
the siblings when the family is faced with financial
difficulties
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2. feel worthy to spend time and energy to be the
representative of the school in competition
3. willing to help the peers to prepare for the ex-
may be affected
4. willing to spend time and energy to do volunteer
work in the community centre
Loyalty
5. argue with others when my sibling(s) is/are mistreated
6. clarify the unfriendly criticism on my school
7, happily lend the newly bought reference book to my peers
8. tell the tourist about all the had things of Hong Kong
Responsibility
9. finds it ideal of haying nothing to do or
responsibility at home
10. try my best to support and participate in school
activities if time permits
11. try my best to console the peers if their families
face financial difficulties and I cannot help in this
aspect
12. keeping one's community clean is not the thing that
everyone should do
amination although one's personal academic results
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Responses, expressing "strongly disagree" to
items 2, 8, 9 and 12 and responses expressing
"strongly agree" to other items indicate high emphasis
on the attachment to social groups. The total score for
the index is the sum of scoring values assigned to the
respondents' reactions. The range of possible scores
is from 29-57. The total score is grouped into 3-category
ordinal scale: high, medium and low. Those scoring 29 to
41 are classified as having low emphasis on attachment to
social groups. Those scoring 42 to 44 are classified as
having medium emphasis on attachment to social groups,
whereas those scoring 45 to 57 are classified as having
high emphasis on attachment to social groups.
Index of Emphasis on Attachment to Social Groups
MEDIUMLaw HIGH
(42-44) (45-57)(29-41)
Frequency 88 94 (254)72
Percentage 28.4 37.0 (100)34.6
Missing cases = 5
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(3) Autonomy
As mentioned in the part of the formulation
of hypotheses, the measurement of autonomy is based on
Wilson's (1974) notions of "autocentri" and "heterocentric",
which are modified from Piaget's conception of morality.
Autonomy is measured by the ability to make moral decisions
based on principles and rules. It is measured by the
reason based on which the respondents have expressed their
opinions towards 20 items which are used to measure
emphasis on discipline and attachment to social groups
(Question 9 to 28). High degree of autonomy is measured by
the reference to rules and principles for moral judgement
on the item.... A lower degree of autonomy is
measured by the source for moral judgement on the items
based on particular others whereas the lowest is without
knowing the reason for decision concerning moral issues.
The three categories are scored by assigning values of
3, 2, and 1 respectively.
In each item, there are six categories of answers
from which respondents can choose. Two of these answers
will be possible reasons if the respondents gives "strongly
agree" or "agree" to the item. Among these two answers,
one shows moral decision based on principles and thus
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indicates a high degree of autonomy. The other one
shows moral judgement influenced by others and hence
indicates a lower degree of autonomy. Other two
categories of answers will be possible reasons if the
respondents give "strongly disagree" or "disagree" to
the item. Among these two kinds of answers, as the
above, one also indicates high degree of autonomy
whereas the other one indicates lower degree of autonomy.
Apart from these four categories of answers, there is
one category of answer of "other reason". It is designed
for the respondents to write down their reasons for moral
decision if they cannot find the. reason in the above.
The degree of autonomy this category shows will depend on
what kind of answer the respondents offer, whether it is
based on principles or being influenced by others.
Finally, the sixth category of answer is "do not know",
which indicates the lowest degree of autonomy.
Except the categories of "other reason" and "do not
know", the degree of autonomy indicated by the categories
of answers will mainly be presented in the Appendix Section.
Nevertheless, an example will be given as follows:
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question 9
a. should not pay too much attention to trivial things
b. it is very important to keep up with discipline
a or b- indicates high degree of autonomy
c. many classmates do not like to line up when entering
and leaving the classroom
d. otherwise will be blamed by teachers
c or d- indicates lower degree of autonomy
The total score for the index of autonomy is the sum.
of scoring values assigned to the reason given by the respondents
on Question 9 to Question 28. The range of possible scores is
from 36 to 60. The total score is grouped into a 3-category
ordinal scale: high, medium and low. Those scoring 36 to 52
are classified as having low degree of category whereas those
scoring 53 to 56 are classified. as having medium degree of autonomy.
Those scoring 57 to 60 are classified as having a high degree of
autonomy.
The Index of Autonomy
HIGHLOW MEDIUM
(57- 60)(36-52) (53- 56)
Frequency 75 50 34 (249)
Percentage 27.033.4 39 (100)
Missing cases = 40
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(4) Secie-economic status of the Respondents
The socio-economic status of the respondents is measured
by the parental level of education, occupational position, and
family monthly income (Questions 35, 37 and 39). After running
the frequency distribution of the above indicators, each indicator
is grouped into a 3-category ordinal scale o high, medium and low.
Scores of 3, 2 and 1 are assigned to each category respectively.
The total score for the index of socio-economic status is the
sum of scoring values assigned to the, respondents' parental level
of education and occupational position and monthly family income.
The range of possible scores is 3 to 9. The total score is again
grouped into a 3-category ordinal scale : high, medium and low.
Those scoring 3 to 5 are classified as having a low level of
socio-economic status. Those scoring 6 and 7 are classified as
having a medium level of socio-economic status, whereas those
scoring 8 and 9 are classified as having a high level of socio-
economic status.
The Index of Socio-economic Status
HIGHMEDIUMLOW




Missing cases = 54
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(5) Intensity of Religious Attitude
Partly based on Glock and Starks scale on dimensions
of religious committment (Robinson 1973: 642-649), the intensity
of religious attitude is measured by the respondents answers to
the following items: (the highest score indicating high intensity
of religious attitude for each item will be one whereas the lowest
will be zero).
i) Have you been baptized?
ii) Do you go to church?
iii) Do you pray before eating?
(i) - (iii) 'yes' indicates high intensity of
religious attitude.
iv) Do you pray frequently?
- 'frequently', 'occasionally' and 'seldom' indicate
high intensity of religious attitude
The possible range of scores is from 1 to 40. The total
score is grouped into a 3-category ordinal scale: high, medium,
low. Those scoring 1 are classified as having low intensity of
religious attitude. Those scoring 2 are classified as having
medium intensity of religious attitude, whereas those who scored
3 to 4 are classified as having high intensity of religious attitude.
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The Index of Intensity of Religious Attitude
HIGHMEDIUMLOW
( 3 )( 2 )( 1 )
65 (119)2925Frequency
54.6 (100)24.421.0Percentage
Missing cases = 140
D. Data Processing
After gathering the data from the respondents, SPSS
(Statistical Package for Social Science) was employed to help
in analyzing the information. A code book was compiled after
coding of the data. Firstly, the frequencies of the data were
obtained by using the SPSS. Then certain parts of the detailed
information were collapsed into categories of composite variables,
including the dependent and independent variables of the hypotheses.
High, medium and low levels of the variables were set after
recoding. Cross-tabulation was computed to find out the correlation
between the dependent and independent variables of the hypotheses




In this section, first of all, the hypotheses of the
study will be tested. and the reasons for the rejection or
acceptance of the hypotheses will be discussed. The relation-
ship between moral orientation and some social variables is
investigated in order to trace other possible sources of influence
on the moral orientation of the students in the Christian and
non-Christian schools. The limitation of the study and suggestions
for further research will constitute the final section of the Chapter.
Firstly, the three main hypotheses of the study will be
tested.
Findings in Table I show that nearly half of the respondents
(48.1%) from Christian school had a high emphasis on discipline,
whereas about 32.8 percent of the non-Christian respondents had a
low degree of emphasis on discipline.
The lambda (asymmetric) with emphasis on discipline as the
dependent variable gives a value of 0.12 and indicates a weak and
positive association between discipline and types of school:
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Christian and non-Christian. This means by knowing the respondents'
type of school ,we will eliminate 12 percent of the error in guessing
the degree of emphasis on discipline. Since the findings show
that the Christian school respondents had a significantly higher
degree of emphasis on discipline than their non-Christian school
counterparts, Hypothesis 1, "the Christian school students are
more likely to have a higher emphasis on discipline than their
non-Christian school counterparts" fails to be rejected (the
strength of association for accepting or rejecting the hypotheses
in this study is arbitrarily set at lambda0.1).
Table 1
Degree of Emphasis on Discipline
by Types of School
Degree of Non-Christian Christian
Emphasis on School School





Lambda (Asymmetric) = 0.12 with Emphasis on Discipline as the
Dependent Variable
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As far as Hypothesis 2, is concerned, the data in Table 2
show that about 40.9 percent of the Christian school respondents
had a high emphasis on attachment to social groups. On the
other hand, about 39.4 percent of the non-Christian respondents
had a low degree of emphasis in this aspect (refer Table 2).
Lambda (asymmetric) gives a value of 0.05 which indicates
an extremely weak and positive association between attachment to
social groups and the types of school: Christian and non-Christian
Thus, with the knowledge of the type of school the respondents
belonged, only 5 percent of error in guessing the degree of attach-
ment to social groups can be eliminated. Thus the hypothesis of
"the Christian School students are more likely to have a higher,
emphasis on attachment to social groups" than their non-Christian
school counterparts" fails to be accepted.
Table 2
Degree of Emphasis on Attachment to Social
Groups bar Types of School
Non-ChristianDegree of Emphasis Christian
School Schoolon Attachment to





0.05 with Emphasis on Attachment to SocialLambda (Asymmetric)
Groups as Dependent Variable
63
Data in Table 3 show that about 45.7 percent of the
respondents from Christian school had a high degree of autonomy
whereas 41.2 percent of the respondents from non-Christian school
had a low degree of autonomy. About the same proportion of the
respondents from both types of school shows a medium degree of
autonomy.
The Lambda (0.08) indicates a weak and positive association
between the degree of autonomy and the type of school. Hence hypothesis
3, "the Christian school. students are more likely to have a higher
degree of autonomy than their non-Christian school counterparts"
fails to be accepted.
Table 3








Lambda (Asymmetric)= 0.08 with Autonomy as Dependent'
Variable
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Hence these seem to indicate that Christian education
can only exert influence on the students' emphasis on discipline
but not on attachment to social groups and the degree of autonomy.
The above is further confirmed by examining the relationship
between the respondents' moral orientation and the length of
study in Christian schools (including both Catholic and
Protestant schools at primary and/secondary leveis)
Findings in Table 4.1 show that the largest of the total
number of respondents who had a high emphasis on discipline (50%)
were those who also had studied in Christian schools for the
longest period of time, 7 to 13 years. On the other hand, only
25.7 percent of this kind of respondents had a low emphasis
on discipline.
Lambda with a value of 0.12 indicates a positive association
between degree of emphasis on discipline and the length of study
in Christian schools.
Table 4.1
Degree of Emphasis on Discipline by Length
of Study in Christian Schools
Lenth of Study in Christian Schools





69 62TOTAL (N) 56 70
0.12 with Emphasis on Discipline as DependentLambda (Asymmetric)
Variable
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Data in Table 4.2 show that the highest proportion of
the respondents (43.3%) having high degree of emphasis on attach-
ment to social groups are those who had studied in Christian
schools for 7 to 13 years. However, about an equal percentage
of the respondents in each category concerned with length of study in
Christian schools had a medium degree of emphasis on attachment
to social groups.
Lambda with a value of 0.03 indicates an extremely weak
relationship between emphasis on attachment to social groups and the
length of study in Christian schools.
Table 4.2
Degree of Emphasis on Attachment to Social Groups
by Length of Study in Christian Schools
Length of Study in Christian Schools







0.03 with Emphasis on Attachment to SocialLambda (Asymmetric)
Groups as Dependent Variable
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The findings show that the largest percentage of respondents
(45.7%) who had high degree of autonomy are those who had studied
in Christian schools for four to six. years. About an equal per-
centage of respondents in each category concerned with length of study
in Christian schools had a medium degree of autonomy.
Lambda (0.07) indicates a weak relationship between degree
of autonomy and the length of study in Christian schools.
Table 4.3
Degree of Autonomy by Length of Study
in Christian School
Length of Study in Christian School





50 61 46 62TOTAL (N)
Lambda (Asymmetric) = 0.07 with Emphasis on Autonomy as Dependent
Variable
The findings show that the length of study in Christian
schools also only has a relationship with the respondents' emphasis
on discipline, but not with the emphasis on attachment to social
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groups or the degree of autonomy. Only emphasis on discipline and
the length of study in Christian school, has lambda with a value
greater than 0.1. Hence the hypothesis of "the length of study
in Christian schools is positively proportional to the emphasis
on discipline and attachment to social groups and the degree of
autonomy" fails to be accepted.
The apparent sole influence of the Christian school on
the respondents' emphasis on discipline is further illustrated by
examining the hypothesis concerning the relationship between the
respondents' moral orientation and the type of school with con-
trolling on the religious affiliation of the respondents' family
members.
Table 5.1 shows that over half of the non-Christian respon-
dents from Christian school (54.1%), who did not have Christian
family members, had a high degree of emphasis on discipline. Only
23.1 percent of the non-Christian respondents from the non-Christian
school who also did not have Christian family members were in this
category. About 32.7 percent of the non-Christian school respond-
ents and 27 percent of the Christian school respondents had low
degree of emphasis on discipline.
68
Lambda. with a value of 0.19 indicates a positive associa-
tion between emphasis on discipline and types of school among
the non-Christian respondents from Christian and non-Christian
school who did not have Christian family members.
Table 5.1
Degree of Emphasis on Discipline by Types of
School- among Nor.-Christians without Chris-
tian Family Members
Non-Christian RespondentsNon-Christian RespondentsDegree of
without Christian Familywithout Christian FamilyEmphasis on






Lambda (Asymmetric)= 0.19 with Emphasis on Discipline as Dependent
Variable
Findings show that among the non-Christian respondents
who did not have Christian family members, about 43,3 percent of
the Christian school respondents and 32.7 percent of non-Christian
school respondents had a high emphasis on attachment to social
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groups (refer Table 5.2). However, an equal percentage of
them had medium degree of emphasis on attachment to social groups.
Lambda (0.07) indicates a weak association between emphasis
on attachment to social groups and types of school among the
non-Christian respondents without Christian family members.
Table 5.2
Degree of Emphasis on Attachment to Social Groups by
Types of School - among the Non-Christians
without Christian Family Members
Non-Christian Respondents Non-Christian Respond-Degree of Emphasis
ents without Christianon Attachment to Without Christian Family
Family Members fromMembers from the Non-Social Groups




TOTAL (N) 52 37
Lambda (Asymmetric) = 0.07 with Emphasis on Attachment to Social
Groups as Depende nt Variable
The results show that among non-Christian respondents
without Christian family members, equal proportion of Christian
school respondents (35.5%) had a high and a medium degree of
40.4
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autonomy (refer Table 5.3). About 38.3 percent and 19.1 percent
of the non-Christian respondents had a high and a medium degree
of autonomy respectively. About 42.6 percent of the non-Christian
respondents had a low degree of autonomy.
Lambda with a value of 0.04 indicates an extremely weak
association.
Table 5.3
Degree of Autonomy by Types of School - among Non-
Christian without Christian Family Members
Non-Christian RespondentsIkon-Christian RespondentsDegree of
with Christian Familywith Christian FamilyAut onomy
I1embers from theMembers from the Non-





Lambda (Asymmetric) = 0.04 with Degree of Autonomy as Dependent
Variable
The findings show that, with the elimination of religious
influence at horne, the respondents who did not have Christian family
members and came from the Christian school, had significantly
higher emphasis on discipline than those from the non-Christian school,
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but not in the emphasis on the attachment to social
groups and the degree of autonomy. Thus the hypothesis of "with
no family members as Christians, the non-Christian students from
Christian school are more likely than the non-Christian students
from non-Christian school to have higher emphases on discipline,
attachment to social groups and degree of autonomy'] is not
confirmed.
However, in examining the Hypothesis 4, which is concerned
with the relationship between the respondents' moral orientation
and types of school with control on religious affiliation, it
leads to a careful re-examining of the previous established con-
ception. The findings show that for the non-Christian respondents,
there is no relationship between their moral orientation and the
types of school they were in.
Table 6.1 shows that 35.5 percent of the non-Christian
respondents from Christian school had a high emphasis on discipline
whereas only about 25.3 percent of the non-Christian respondents
from the non-Christian schoolwere in the same category. However,
a larger proportion of the non-Christian respondents from the non-
Christian school (40.5%) had the medium degree of emphasis on
discipline than the non-Christian respondents from the Christian
school (28.9%). About an equal percentage of non-Christians from
both types of school had a low emphasis on discipline.
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The lambda (0.03) indicates an extremely weak positive
association between degree of autonomy and typesof school among
the non-Christians.
Table 6.1
Degree of Emphasis on Discipline by Types of School
Non-ChristianS
Non-Christian RespondentsNon-Christian RespondentsDegree of






Lambda (Asymmetric)= 0.03 with Emphasis on Discipline as
Dependent Variable
The findings show that the difference in emphasis on
attachment to social groups of the non-Christian respondents from
both types of schools is not great (refer Table 6.2).
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The zero value of lambda indicates that there is no
association between emphasis on attachment to social groups
and types of school among the non-Christian respondents.
Table 6.2
Degree of Emphasis on Attachment to Social. Groups
by Types of School: Non-Christians
Non-Christian RespondentsNon-Christ ian RespondentsDegree of
from the Christianfrom the Non-ChristianEmphasis on






Lambda (Asymmetric) = 0,0 with Emphasis on Attachment to Social
Groups as Dependent Variable
The findings show that nearly an equal percentage of non-
Christian respondents from Christian and non-Christian schools
had a low degree of autonomy (47.4% and 46.5% respectively).
About 26.2 percent of non-Christian respondents from non-Christian
schools and 18.4 percent of non-Christian respondents from Christian
school had a high degree of autonomy (refer Table 6.3).
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Lambda with zero value indicates the non-existence of
association between emphasis on autonomy and types of school
among the non-Christian respondents.
Table 6.3
Degree of Autonomy by Types of School:
Non-Christians
Non-Christian RespondentsNon-Christian RespondentsDegree of.






Lambda (Asymmetric) = 0.4 with Degree of Autonomy as Dependent
Variable
These indicate that the non-Christian respondents from
the Christian school did not have a significantly higher emphasis
on attachment to social groups, the degree of autonomy, nor the
emphasis on discipline. Thus the hypothesis that "the non-
Christian students from Christian school are more likely to
have higher emphases on discipline and attachment to social groups
and a higher degree of autonomy than the non-Christian. students
from non-Christian school " fails to be accepted. This means the
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Christian school fails to exert influence on her non-Christian
students in order to make them differ significantly in moral
orientation from the non.-Christian counterparts in the non-
Christian schools
From these we see that when religious affiliation is
brought in as a test factor, the relationship between emphasis
on discipline and Christian education disappears. This may be
caused by the weak association between the emphasis on discipline
and the types of school. As a whole, Christian school students
may be significantly higher than their non-Christian school counterparts
but the Christian school. cannot exert special influence on the non-
Christian students to make them significantly different from the
non-Christian students of the non-Christian school.
Now let us look at the whole picture and ask why, education
at the Christian school is not strong enough to influence students
to have a significantly higher emphasis on attachment to social
groups and degree of autonomy than the non-Christian school? What
are the possible reasons? Moreover, since it was found that the
Christian school was unable to exert influence to cause the non-
Christian students to have a significantly higher emphasis on
discipline, is there another stronger influencing factor or factors
in affecting the individual's moral orientation other than the more
intensive moral education, in terms of time and effort devoted, in the
Christian school?
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In order to make a more sensible speculation, let us
look at the relationship between moral orientation and some
other social variables in the study. The fndings show that
moral orientation only has an extremely weak association with the
respondents' sex and socio-economic status which is indicated.
by lambda being less than 0.1. However, religious affiliation
is found to have a. positive association with the two dimensions
of moral orientation: emphasis on attachment to social groups and
the degree of autonomy.
The findings show that nearly half of the Christian
respondents (4.8%) had high emphasis on attachment to social groups ,
whereas only 29.9 percent of the Non-Christians were in this
category. A large proportion of non-Christian respondents (43.5%)
had a low emphasis on attachment to social groups and only about
21 percent of the Christian respondents were in this category.
Lambda with a value of 0.13 indicates a positive association
between emphasis on attachment to social groups and religious
affiliation (refer Table 7.1).
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Table 7.1
Degree of Emphasis on Attachment to Social Groups
by Religious Affiliation
Degree of Emphasis Religious Affiliation







TOTAL (N) 154 100
Lambda (Asvmmetric)= 0,13 with Emphasis on Attachment to Social
Groups as Dependent Variable
Table 7„2 shows that a large percentage of Christian
respondents (62.6%) had a high degree of autonomy whereas only
24.1 percent of the non-Christian respondents were in this
category. Nearly half (46.7%) of the Non-Christian respondents
had low degree of autonomy whereas only 13.4 percent of the
Christian respondents were in this category. Lambda with a value
of 0.23 indicates a strong and positive association between degree
of autonomy and religious affiliation.
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Table 7.2







Lambda = 0.23 with Degree Autonomy as Dependent Variable
However, the findings show that the Christian respondents
did not differ significantly from their non-Christian counterparts
on the emphasis on discipline (lambda = 0.09).
Thus it appears that religious affiliation, whether one
is a Christian or not, has more influence on one's emphasis on
attachment to social groups and the degree of autonomy than the
type of school which one is in.
In order to investigate further into this aspect, it is
necessary to see whether the Christian and non-Christian respondents
within the Christian and the ,non-Christian schoolS differed significantly
in moral orientation. The findings show that within the Christian
and non-Christian schools, there is no association between emphasis
on discipline and religious affiliation. However, in respect to
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emphasis on attachment to social groups, there is a weak association
with religious affiliation (lambda = 0.09). In terms of autonomy,
the Christian respondents within both schools were found to have
significantly higher degree of autonomy than their non-Christian
schoolmates.(lambda>0.1)
A large proportion of Christian respondents in the non-
Christian school (66.7%) had a high degree of autonomy. Only about
26.3 percent of the non-Christian respondents were in this category
(refer Table 8.1). About 46.5 percent of the non-Christian
respondents had a low degree of autonomy whereas only 6.7 percent
of the Christian respondents were in this category.
Table 8.1









Lambda (Asymmetric)= 0.13 with Degree of Autonomy as Dependent
Variable
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About 61.2 percent of the Christian respondents in the
Christian school had a high degree of autonomy whereas only
18.4 of the non-Christian respondents were in this category.
Nearly half of the non-Christian respondents had a low degree
of autonomy (47.4%). Only 14.9 percent of the Christian respondents
were in this category (refer Table 8.2).
Table 8.2










Lambda (Asymmetric) = 0.19 with Degree of Autonomy as Dependent
Variable
This also happened to the relationship between intensity of
religious attitude and the degree of autonomy.
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A large proportion of respondents (66.7%), who showed a
high intensity of religious attitude, had a high degree of autonomy
whereas only 40.9 percent of those who showed a low intensity of
religious attitude were in the same category (refer Table 9).
About 31.8 percent of those who showed a 'low intensity of religious
attitude had low degree of autonomy. Only 11.8 percent of those
who showed a high intensity of religious attitude were in this
category. Lambda (0.13) indicates a positive association between
the degree of autonomy and intensity of religious attitude.
Table 9
Degree of Autonomy by Intensity of Religious Attitude






Lambda= 0.13 with Degree of Autonomy as Dependent Variable
This means that whether one is a Christian or not appears
to have more weight on the degree of autonomy than whether one
is under the influence of Christian education.
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Going further into the explanation of the relationship
between religious affiliation and moral orientation, the findings
show that the feeling towards Christian activities at school. has
a relationship with the respondents' moral orientation. Those
who expressed liking towards Christian activities at school had
significantly higher emphases on discipline and attachment to
social groups and degree of autonomy than those who did not.
Table 10.1 shows that over ti.aif of the respondents also
expressed. liking towards Christian activities at school had high
emphasis on discipline whereas only 32.5 percent of those who
expressed disliking towards Christian activities were in this
category. Only about 15.9 percent of the respondents who expressed
liking towards Christian activities had a low emphasis on discipline
and about 30 percent of the respondents who expressed disliking
towards Christian activities were in this category.
Lambda (0.1) indicates a positive association between




Degree of Emphasis on Discipline by Feeling Towards
Christian Activities at School







Lambda (Asymmetric)= 0.10 with Emphasis of. Discipline as Dependent
Variable
The findings show that more than half of the respondents
(56.3%) who expressed liking towards Christian activities at school
had a high emphasis on attachment to social groups whereas only
24.4 percent of those who expressed disliking were in this category.
About 41.4 percent of the respondents who expressed indifference
towards Christian activities had a low degree of emphasis on
attachment to social groups whereas only 21.3 percent of those
who expressed liking were in the same category (refer Table 10.2).
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Table 10.2
Degree of Emphasis on Attachment to Social Groups
by Feeling Towards Christian Activities at School







Lambda (Asymmetric)= 0.14 with Emphasis on Attachment to Social
Groups as Depednents Variable
Table 10.3 shows that a large proportion of the respondents
(65.7%), who expressed liking towards Christian activities at
school, had high degree of autonomy whereas only 38.8 percent
of those who expressed disliking were in the same category.
About 45.9 percent of the respondents who expressed indifference
to Christian activities had low degree 'of autonomy. Only 19.4
percent of those who expressed liking were in this category.
Lambda (0,21) indicates a positive association between
degree of autonomy and feeling towards Christian activities.
Table 10.3
Degree of Autonomy by Feeling Towards
Christian Activities at School






Lambda (Asymmetric)= 0.21 with Emphasis on Autonomy as Dependent
Variable
This is not very difficult to explain. As stressed by
Ellul (1973) and Lazarsteld et.al. (1968), with the longer the
time of exposure to a certain kind of influence, the stronger
the effect will more likely to be. Moreover, the desirable
effect will be more obviously shown on those who show a greater
degree of acceptability. to the messages. Hence these may suggest
a possible reason for why the Christian school students did not
have a significantly higher emphasis on attachment to social groups
and the degree of autonomy than their non-Christian school counter-
parts. The moral education at the Christian school is more intensive,
and more time and effort are devoted in comparison to 'that-of
the non-Christian school. However, its significant influence on
the students' moral orientation can only be clearly shown on those
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who show acceptance to the messages conveyed through the school
authority. Since messages concerned about Christianity in the
Christian school constitute the main part of moral teaching,
those who show positive response towards these messages are bound
to have higher emphasis on discipline and attachment to social
groups and degree of autonomy than those who do not. Hence the
respondents who expressed liking towards Christian activities at
school had significantly higher emphasis on discipline and attach-
ment to social groups and degree of autonomy. Moreover, for the
students who are Christians, they will be subject to additional
moral and religious teaching from other sources, such as from their
own churches. Thus though the Christian school had more intensive
moral education in terms of time and effort devoted than the non-
Christian school, it is still not as strong as religious affiliation
in influencing the emphasis on attachment to social groups and the
degree of autonomy of the students.
Moreover, the findings show that there is no relationship
between moral orientation and. whether the respondents' classmates
or teachers had talked about Christianity to them. (larnbda
0.1), the content of which would most probably be concerned with
the preaching of the gospel. This may further indicate that although
there is continuous. and more intensive religious and moral influence
in formal and informal aspects of school life, no significant
effect will be shown until the audience has been converted to
Christianity.
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This concludes our analysis on moral orientation. For
those who are interested in the students' response to individual




On the whole., as indicated by studies of Feather (1970)
and Tjart and Boersma (1978), the Christian school has achieved
some of the goals of value-teaching. Christian education does
have an effect, though not extremely strong, on a dimension of
the students' moral. orientation- the emphasis on discipline.
The Christian school respondents showed a significantly higher
emphasis on this aspect than their non-Christian school counterparts.
However, the respondents from the Christian and non-Christian school
did not have a significant difference in emphasis on attachment to
social groups and the degree of autonomy. No relationship is found
between the respondents' moral orientation and socio-economic status.
Instead of school types, religious affiliation is found to have
association with the emphasis on attachment to social. groups and the
degree of autonomy. The Christian respondents had a significantly
higher emphasis on attachment to social. groups and degree of
autonomy than the non-Christian respondents. The respondents'
attitude towards Christian activities at. school. is also found to
have an association with the.three dimensions of moral orientation:
emphasis on discipline and attachment to social groups and the
degree of autonomy.
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In fact, it is extremely difficult to pin down the effect
of Christian education on the moral orientation of the students
in this study. The dynamic forces in influencing the adolescents'
moral orientation are numerous and their effects are difficult
to distinguish. Apart from the intrinsic difficulties of the
field, the degree of generalization of this study appears to be
questionable since it is a case study. Nevertheless, since the
Christian school in the sample belongs to the type of Chrsitian
school having much more•intensive moral and religious education
in comparison with the others, it seems reasonable to predict that
the influence of other Christian schools may even be weaker. Hence
if the Christian schools really hope to exert a stronger influence
on the moral orientation of the students, a re-evaluation of the
existing Christian education program is urgently needed. New ways
should also be explored in order to achieve the purpose. Moreover,
with tentative operationalization of moral orientation, it is hoped
that this exploratory study would stimulate more empirical studies
in morality, which are indispensable for the understanding of
society. Further research on the possible sources of influence on
the moral orientation of the adolescents in Hong Kong is also
urgently needed. The effect of mass media, especially television,
in this respect deserves serious consideration. Research techniques
such as indepth interview or participant observation can also be
employed to investigate the congruence or discrepancy between moral
orientation and actual behavior.
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APPENDIX A
Questions On The Measurement Of Autonomy
1
Question 10
a. it is a bad habit to be late
b. the school should not punish students because of
their inpunctuality because it is the students'
freedom
a or b - indicates high degree of autonomy
c. my classmates do not like this regulation
d. other schools have done the same
c or d - indicates lower degree of autonomy
Question 11
a. against the principles of liberty among modern youth
b. can train one discipline through this
a or b - indicates high degree of autonomy
c. fear of being criticized as old-fashioned
d. fear of causing dissatisfaction of parents and
teachers
c or d - indicates lower degree of autonomy
question 12
a. not necessary to pay respect to teachers since this
world stresses equality
b. ought to respect teachers
a or b - indicates high degree of autonomy
c. the teacher will be displeased
d. follow what other classmates do
c or d - indicates lower degree of autonomy
2
Question 13
a. we should respect parents because they have brough up us
b. there is nothing wrong with not respecting parents
a or b- indicates high degree of autonomy
C. we are socialized to respect parents
d. my good friend does not respect his parents but
his character is not low
c or d- indicates lower degree of autonomy
Quest ion. 14
a. obeying laws is the obligation of every citizen
b. laws should not put restriction on human freedom
a or b- indicates high degree of autonomy
c. otherwise will be punished by law
d. prevent me from doing many things that I want to do
c or d- indicates lower degree of autonomy
Question 15
a. ought to depend one's school
b. I will not waste my efforts in doing things which
are unworthy of attention
a or b- indicates higher degree of autonomy
c. people at school will admire me
d. my classmates also do not have concern for the school
c or d- indicates lower degree of autonomy
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Question 16
a. should consider individual benefit first
b. any sacrifice for the school is worthwhile
a or b- indicates high degree of autonomy
c. my school work will be influenced and my family
members will blame me for this
d. classmates and teachers will admire me
or d- indicates lower degree of autonomy
Question 17
a we should try our best to support our school
b. I will not spend time on things I do not want to
be concerned with
a or b- indicates high degree of autonomy
c. have chance to make friends with more schoolmates
d. I have no interest in mixing with schoolmates
c or d- indicates lower degree of autonomy
Question 18
a. ought to defend family members
b. I am not the one who is being mistreated
a or b- indicates high degree of autonomy
c. otherwise my parents will blame me
d. friends will laugh at me for being timid
c or d-- indicates lower degree. of autonomy
4
Question 19
a. should tell the truth to others
b. should not tell. others all the bad things of Hong Kong
because I am a citizen of Hong Kong
a or b-indicates high degree of autonomy
c. the tourists will think me a person of opinion
d. my family members will blame me
c or d- indicates lower degree of autonomy
question 20
a. should share good things with peers
b. only looking after one's benefits is sufficient
a or b- indicates high degree of autonomy
C. my peers will increasingly like me
d. otherwise they will blame me for not lending the books
to them
c or d- indicates lower degree of autonomy
estion 21
a. helping others is a virtue one ought to have
b. looking after one's benefits is of primary importance
a or b- indicates high degree of autonomy
c. the peers that I have helped will be grateful to me
d. the parents will blame me if my academic results are being
affected
c or d- indicates lower degree of autonomy
5
Quest ion 22
a. work after enjoyment
b. one should have self-control
a or b-indicates high degree of autonomy
c. other classmates also choose to watch television
d. my family members will blame me
c or d indicates lower degree of autonomy
Question 23
a. it is worthwhile to have some sacrifice for
serving the community
b. leisure time should only be used for relaxation and rest
a or b- indicates high degree of autonomy
C. people in the community will praise me
d. my family members will not like me to do this
c or d- indicates lower degree of autonomy
Question 24
a. ought to sacrifice for one's family members
b. everyone should take care of one's own benefits first
a or b- indicates high degree of autonomy
c. otherwise my parents will blame me
d. the family members may not reward me although I have
helped them
c or d- indicates lower degree of autonomy
6
question 25
a. one should not bother about otherd affairs
b. one should have responsibility towards one's community
a or b-indicates high degree of autonomy
c. most people do not take notice of keeping the community
clean
d. will be admired by the people in the community
c or d- indicates lower degree of autonomy
Question 26
a. everyone should restrain one's desire
b. it is worthwhile to get what one likes with little risk
a or b-indicates high degree of autonomy
c. it will be terrible if others know that I have changed
the price tag
d. no one will discover that I change the price tag
c or d-indicates lower degree of autonomy
Question 27
a. do not want to take up any responsibility for the family
b. one should take up responsibility for the family
a or b-indicates high degree of autonomy
c. many friends also do not want to take up any responsi-
bility for the family
d. my family members will blame me if I do not work
c or d-indicates lower degree of autonomy
7
Question 28
a. besides one's trouble, do not bother about others'
b. should help friends when they face difficulties
a or b-indicates high degree of autonomy
C. my family members do not like me to bother about
too many things
d. the peers will be grateful to me
c or d-indicates lower degree of autonomy
APPENDIX B
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Table 11: Emphasis on Self Control between Christian School






































Table 12: Emphasis on Self Control between the Christian School

































Table 13: Emphasis on Rule Aliding between Christian School

































Table 14: Rule Abiding between Christian School and Non-


































Table 15: Rule Abiding between Christian School and Non-

































Table 16: Emphasis on Respect towards Teachers between Christian


































Table 17: Respect Towards parents between Christian School

































Table 18: Obedience towards the Government between Christian


































Table 19: Self- Scrifico for the Family between Christian
School & Non- Christian School Res ondents
(Question 24)
% of C. Schoolof N.C.Score indioat-








Table .20: Self --Sacrificefor the Peers between Christian
School Non-Ch atian School Rea ondeutr
P of C. SchoolScore indicat- % of N.C









Table 21: Self-Sacrifice for the School between Christian

































Table 22: Secrifice for the COmmunity between Christian


































Table 23 : Loyal to the Family between Christian School
Non-Christian School Respondents
(Question 18)
% of C. School% of N.C.Scare indicat-








Table 24 : Loyalty to the Peers between Christian School
& Non-Christian School Respondents
(Question 20)
% of C. SchoolScore indicat- % of N.C.









8Tale 25 : Loyalty to School between Christian & Non-Chriotian
School Respondents (Question 15)
% of C. SchoolScore indicat- % of N.C.









Loyalty to the Scoiety between Christian &Table 26 :
Non-Christian School Respondents
(Question 19)
& of C. SchoolScore indicat- % of N.C.










Table 27: Responsibility towards Family between Christian
Non-Christian School Respondents
(Question 27)
% of C. SchoolScore indicat- % of N.C.








Table 28: Responsibility towards Peers between Christian
& Non-Christian School Respondents
(Question 28)
% of C. School% of N.C.Score indic at-










Table 29 : Responsibility towards School between Christia
(Question 17)
% of N.C.Score indicat-
ing the degree SchoolAnswers









Table 30 : Responsibility towards Community between Christian
& Non-Christian School Respondents
% of C. SchoolScore indicat- % of N.C.














Tablo 31: Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the Item or Emphasis on Self-Control (TV
Watching) (Question 22)







Table 32 d Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the Item of Emphasis on Self-Control (not to
cheat) (Question 26)






2.3Do not know 3.9
Difference in the Degree of Autonomy betweenTable 33 :
Christian & Non-Christie School Respondents
on the Item of Rule-abiding (Lining up)
(Question 9)







Do not know 7.29.4
(N=128)
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Difference in the Degree of Autonomy betweenTable 34
Christian & Non-Chriatian School Respondents
on the Item of Rule-biding (Punctuality)
Question 10






6.3 5.4Do not know
Difference in the Degree of Autonomy betweenTable 35
Christian & Non-Christian School Respondentss
on the Item of Esphasis on Rule-Abiding
(Uniform) (Question 11)







Difference in the Degree of Autonomy betweenTable 36
Christian & Non-Christi School Respondents
on the Item of Emphasis on Respect towards Parents
(Question 13)










Difference in the Degree of Autonomy betweenTable 37 :
Christian & Non-Christian School Respondents
on the Item of Emphasis on Respect towarde
Teacher (Question 12)







Table 38: Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the item of Emphasis on obedience towards
Government (Question 14)






0.8Do not know 3.8
Difference in the Dograe of Autonomy betweenTable 39
Christian & Non-Christian School Respondents
on the item of pb.a3ia on Self-Sacrifice for
the Family (Question 24)








Difference in the Degree of Autonomy betweenTable 40:
Christian Non-Christian School Respondents
on the Item of Emphasis on Self-Sacrifice for
the Peers (Question 21)






10.2Do not know 9.3
Difference in the Degree of Autonomy between
Table 41:
Christian Non-Christian School Respondents
on the Item of Self-Sacrifice for the School
(Question 16)







Do not know 18.115.6
Differenco in the Degree of Autonomy betweenTable 42
Christian Non-Christian School Respondents
on the Item of emphasis on Self-Sacrifice for
the Community (Question 23)








23.6 20.8Do not know
14
Difference in the Degree of Autonomy betweenTable 40 :
Christian & Non-Cbristian School Respondents
on the Item of Emphasis on Self-Sacrifice for
the Peers (Question 21)







10.2Do not know 9.3
Difference in the Degree of Autonomy betweenTablo 41
Christian & Non-Christian School Respondents
on the Item of Self-Sacrifice for the School
(Queston 16)








Table 42 : Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the Item of Emphasis on Self-Sacrifice for
the Community (Question 23)








20.8Do not know 23.6
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Difference in the Degree of Autonomy betweenTable 43 :
Christian & Non-Christian School Respondents
on the Items of Emphasis on Loyalty towards
Family (Question 18)







Difference in tho Degree of Autonomy betweenTable 44
Christian & Non-Christian School Respondents
on the Item of Emphasis an Loyalty to Peers
(Question 20)







13.6Do not know 14.7
Table 45 : Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondehts
on the Item of Emphasis on Loyalty to School
(Question 15)












Difference in the Degree of Autonomy betweenTable 46
Christian & Non-Christian School Respondents
on the Item of Emphasis on Loyalty to the
Society (Question 19)








Table 47 : Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the Item of Emphasis on responsibility
towards the Family (Question 27)








Table 48 : Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the Item of Emphasis on Responsibility
tords the Peers (Question 28)
% of G. School
Reason
Respondents










Table 49 Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the Item of Emphasis on Responsibility to-
wards School Question 17








Do not know 15.6 18.1
Table 50: Difference in the Degree of Autonomy between
Christian & Non-Christian School Respondents
on the Item of Emphasis on responsibility
towards the Community (Question 25)








Do not know 1,63.9
APPENDIX C
QUESTIONNAIRE
各 位 同 學 :
這 是 一 個 關 於 中 學 生 的 研 究 希 望 你 們 能 用 約
三 十 分 鐘 的 時 間 把 問 卷 填 好 全 部 資 料 將 會 保 密 只
供 研 究 之 用 請 以 你 自 己 的 意 見 作 答 。
多 謝 合 作 。
黃 潤 珍
中 大 社 會 系
注 意 :
a) 本 問 卷 不 須 記 名 。
b) 請 在 全 部 題 目 作 答 。
c) 作 答 時 請 視 乎 問 題 所 需 在 適 當 位 置 上 填 上
card 1




1 性 別 : 男 女
4
2 年 齡 : ( 足 齡 計 ) 歲
5
3 學 歷 : Form
6-7
4 宗 教 信 仰 :
你 是 基 督 徒 ， 已 經 年 8
天 主 教 徒 ， 已 經 年 9
佛 教 徒 ， 已 經 年 10
其 他 宗 教 教 徒 ( 請 說 明 ) 已 經 年 11
沒 有 任 何 宗 教 信 仰 12
5 你 在 現 在 的 學 校 就 讀 了 多 少 年 ﹖ 年
13
6 這 所 學 校 是 否 基 督 教 學 校 呢 ﹖ 是 否 14
7 從 前 有 沒 有 在 宗 教 性 的 學 校 就 讀 呢 ﹖
有 沒 有 15
如 果 有 的 話 是 什 麼 宗 教 性 的 學 校 ﹖
16
基 督 徒 天 主 教 其 他 ( 請 說 明 )
就 讀 了 多 少 年 ﹖ 年
8 你 的 家 人 有 沒 有 信 奉 任 何 一 種 宗 教 呢 ﹖
有 沒 有 2
如 果 你 的 家 人 有 信 奉 宗 教 的 話 ， 是 那 一 種 宗 教 ﹖
( 可 選 擇 多 過 一 項 )
基 督 教 天 主 教 佛 教 其 他 ( 說 明 )
父 親
17 18 19 20
母 親
21 22 23 24
兄 弟
25 26 27 28
姊 妹
29 30 31 32
由 第 九 至 第 二 十 八 題 請 寫 下 你 自 己 的 意 見 。 每 題 中 的 五 個 答 案 ， 請 只 選
一 個 答 案 。 當 選 了 對 此 提 的 意 見 後 ， 請 再 在 下 面 理 由 欄 中 選 出
一 個 使 你 做 出 這 意 見 的 理 由 :
例 如 : 如 為 要 代 表 學 校 出 賽 以 致 做 功 課 及 休 息 的 時 間
受 影 響 是 值 得 的 。
極 同 意 同 意 沒 意 見 不 同 意 極 不 同 意
理 由 : 為 自 己 的 團 體 出 力 是 很 高 興 的 事
這 會 獲 得 老 師 及 同 學 的 讚 賞
應 以 照 顧 自 己 的 利 益 為 最 重 要
家 人 不 喜 歡
其 他 理 由 ( 請 說 明 )
不 知 道
這 樣 作 答 表 示 不 同 意 這 題 的 意 見 理 由 是 家 人 會 不 喜 歡
9 在 學 校 裡 有 排 隊 進 出 課 室 的 程 序 真 是 費 時 失 事
極 同 意 同 意 沒 意 見 不 同 意 極 不 同 意 33
理 由 : 不 應 過 份 注 重 小 節 那 樣 瑣 碎
很 多 同 學 都 不 喜 歡 排 隊 進 出 課 室 的
守 紀 律 是 很 重 要 的
否 則 會 被 老 師 重 罰




10 上 課 遲 到 而 要 受 罰 的 規 例 是 學 校 應 該 執 行 的
極 同 意 同 意 沒 意 見 不 同 意 極 不 同 意 35
理 由 : 其 他 學 校 是 如 何 執 行 的
遲 到 是 一 個 壞 習 慣
那 是 學 生 的 自 由 學 校 不 應 因 遲 到 而 責 罰
我 的 同 學 們 都 不 喜 歡 這 個 規 例
其 他 原 因 ( 請 說 明 )
不 知 道
36
11 學 校 在 校 服 及 頭 髮 的 長 短 所 訂 的 嚴 格 規 例 是 不
切 實 際 的
極 同 意 同 意 沒 意 見 不 同 意 極 不 同 意 37
理 由 : 違 反 現 代 青 年 開 放 自 由 的 原 則
恐 怕 別 人 說 自 己 古 老 及 追 不 上 潮 流
可 以 藉 此 訓 練 我 們 的 紀 律 性
恐 怕 會 引 起 老 師 或 父 母 的 不 滿




上 課 及 下 課 時 要 起 立 向 老 師 表 示 敬 意 是 沒 有 必 要 的
極 同 意 同 意 沒 意 見 不 同 意 極 不 同 意 39
理 由 :
這 世 界 主 張 平 等 我 們 沒 有 這 必 要 向 老 師 敬 意
不 起 立 會 使 老 師 不 高 興
尊 敬 老 師 是 應 該 的
其 他 同 學 那 要 做 我 便 那 樣 做
其 他 原 因 ( 請 說 明 ) 40
13
一 個 人 如 不 敬 愛 他 的 父 母 這 個 人 品 格 是 低 下 的
極 同 意 同 意 沒 意 見 不 同 意 極 不 同 意 41
理 由 : 父 母 有 養 育 之 恩 我 們 應 敬 愛 他 們
自 幼 便 被 人 教 導 說 明 要 孝 順 父 母
因 我 的 好 朋 友 也 不 敬 愛 父 母 但 他 的 人 格 亦
不 覺 得 低 下
不 敬 重 父 母 沒 有 甚 麼 不 對




市 民 應 盡 其 能 力 遵 守 政 府 所 訂 下 的 法 律 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 43
理 由 :
奉 公 守 法 是 每 個 市 民 應 盡 的 責 任
否 則 便 會 被 法 律 制 裁
法 律 不 應 約 束 到 人 身 的 自 由
使 我 不 能 做 很 我 我 想 做 的 事 情




如 我 聽 到 別 人 對 我 的 學 校 有 不 善 意 的 批 評 ， 我 一 定 想 辦
法 澄 清 的 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 45
理 由 : 應 維 護 自 己 的 學 校
學 校 的 人 會 稱 讚 我
我 不 會 費 力 氣 去 做 一 些 我 認 為 不 值 得 關 心 的 事
我 的 同 學 也 是 不 關 心 學 校 的




為 了 代 表 學 校 出 賽 ， 而 要 我 花 費 時 間 及 精 力 是 不 值 得 的 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 47
理 由 :
我 的 功 課 會 因 此 受 影 響 而 被 家 人 責 罵
應 優 先 考 慮 個 人 的 利 益
為 了 學 校 ， 任 何 的 犧 牲 是 值 得 的
同 學 及 老 師 會 因 而 讚 賞 我




如 時 間 許 可 的 話 ， 我 一 定 盡 力 支 持 及 參 加 學 校 舉 辦 的 的 活 動 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 49
理 由 :
我 們 應 盡 力 支 持 學 校
能 有 機 會 多 結 識 同 學
我 沒 有 興 趣 和 這 些 同 學 在 一 起
我 不 會 花 時 間 在 不 想 關 心 的 事 上
其 他 理 由 ( 請 說 明 )
不 知 道
518 如 弟 妹 受 人 欺 負 我 一 定 會 為 他 們 與 對 方 理 論
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 51
理 由 : 維 護 家 人 是 應 該 的
否 則 父 母 會 責 怪 我
不 是 我 自 己 受 人 欺 負
朋 友 們 會 笑 我 怕 事
其 他 理 由 ( 請 說 明 )
不 知 道 52
19 若 遇 到 一 些 初 次 到 香 港 的 遊 客 和 我 談 及 香 港 的 情 形 我
將 會 把 香 港 所 有 的 缺 點 告 訴 他 們
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 53
理 由 : 應 把 事 實 真 相 告 訴 人
那 些 遊 客 會 稱 讚 我 有 見 地
因 自 己 是 香 港 的 市 民 不 應 把 香 港 所 有 的 缺 點 告 訴
別 人
家 人 會 責 怪 我
其 他 理 由 ( 請 說 明 )
不 知 道 54
20 如 買 到 一 本 很 好 的 參 考 書 我 一 定 會 很 樂 意 地 借 給 好 朋 友
們 看
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 55
理 由 : 有 好 的 東 西 應 樂 意 與 好 朋 友 分 享
這 樣 好 朋 友 會 更 喜 歡 我
只 照 顧 自 己 的 利 益 便 算 了
否 則 好 朋 友 們 會 責 怪 我 不 借 書 給 他 們 看




如 在 考 試 前 為 了 幫 助 好 朋 友 們 溫 習 功 課 以 致 自 己 考 試 成 績 會
受 到 影 響 ， 但 即 使 這 樣 ， 我 也 甘 願 幫 助 他 們 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 57
理 由 : 助 人 事 應 該 有 的 美 德
那 些 被 我 幫 助 的 好 朋 友 們 會 感 激 我
應 首 先 照 顧 自 己 的 利 益 為 最 重 要
如 考 試 成 績 受 影 響 便 受 父 母 責 罵
其 他 理 由 ( 請 說 明 )
6
22. 遇 到 電 視 有 特 別 精 彩 的 節 目 就 算 是 考 試 前 仍 未 把 功
課 溫 習 好 我 也 會 看 了 電 視 才 算
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 59
理 由 : 享 樂 完 才 工 作
其 他 同 學 也 會 看 了 電 視 才 算
做 人 應 有 節 制
家 人 會 責 罵
其 他 理 由 ( 請 說 明 )
不 知 道 60
23. 到 社 區 做 義 務 工 作 就 算 是 花 費 時 間 及 精 力 是 值 得 的
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 61
理 由 : 為 社 區 服 務 作 一 些 犧 牲 是 值 得 的
社 區 的 人 會 讚 賞 我
空 閒 時 間 應 只 用 來 休 息 極 輕 鬆
家 人 會 不 喜 歡 我 這 樣 做
其 他 理 由 ( 請 說 明 )
不 知 道 62
24.
若 家 中 經 濟 發 生 困 難 我 會 自 願 停 學 出 外 工 作 使 我 的 兄 弟
姊 妹 可 繼 續 升 學
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 63
理 由 : 為 家 人 犧 牲 是 應 該 的
否 則 父 母 會 責 怪 我
每 人 應 先 照 顧 自 己 的 利 益
幫 助 了 家 人 他 們 也 未 必 會 酬 答 我
其 他 理 由 ( 請 說 明 )
不 知 道
64
25. 保 持 自 己 所 住 的 社 區 清 潔 不 是 每 人 應 該 做 的 事
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 65
理 由 : 不 要 多 管 別 人 的 事 各 人 自 掃 門 前 雪 便 算 了
大 多 數 人 都 不 注 意 保 持 清 潔
會 受 社 區 的 人 稱 讚
對 自 己 的 社 區 是 應 負 責 任 的




26 如 在 擠 迫 的 商 店 看 到 一 對 自 己 非 常 喜 歡 的 運 動 鞋 ， 但 又 不
夠 錢 買 ， 而 把 較 乎 的 貨 品 的 價 目 牌 和 這 對 波 鞋 的 價 目 牌 對
調 ， 也 沒 有 人 會 看 到 ， 但 我 不 會 這 樣 做 的 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 67
理 由 : 人 人 應 節 制 自 己 的 慾 望
如 換 了 價 目 牌 被 人 發 覺 便 不 得 了
小 小 的 冒 險 而 會 獲 得 自 己 喜 歡 的 東 西 是 值 得 的
就 算 我 換 了 價 目 牌 ， 也 沒 有 人 會 看 到
其 他 理 由 ( 請 說 明 )
不 知 道 68
27 最 理 想 家 中 任 何 工 作 或 責 任 ， 不 論 大 小 也 不 用 我 分 擔 便 好 了 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 69
理 由 : 很 好 朋 友 也 是 不 想 替 家 庭 負 責 任
不 想 為 家 庭 付 什 麼 責 任
一 個 人 應 對 自 己 的 家 庭 負 責 任
如 不 工 作 ， 家 人 會 責 怪 我
其 他 理 由 ( 請 說 明 )
不 知 道 70
28 如 果 好 朋 友 們 家 中 遇 到 經 濟 困 難 時 ， 即 使 我 在 金 錢 上 不 能 幫
祝 他 們 ， 但 我 會 儘 力 安 慰 他 們 。
極 同 意 同 意 沒 有 意 見 不 同 意 極 不 同 意 71
理 由 : 除 自 己 的 煩 惱 外 ， 不 要 再 理 會 別 人 的
家 人 不 喜 歡 我 多 管 閒 事
好 朋 友 們 遇 到 困 難 時 應 盡 力 幫 助 他 們
好 朋 友 們 會 因 此 感 激 我




29 在 你 的 同 學 之 中 ， 有 沒 有 基 督 徒 ？
有 沒 有
73
如 有 的 話 ， 大 約 有 多 少 個 個 74-75
他 / 她 們 有 沒 有 和 你 講 及 基 督 教 ？
有 沒 有 76
如 有 的 話 ， 和 你 講 及 基 督 教 的 次 數 有 多 少 ？
約 每 星 期 一 次
約 每 二 星 期 一 次
約 每 月 一 次
約 每 三 個 月 一 次
約 每 半 年 一 次
約 每 年 一 次 77
30 有 沒 有 老 師 和 你 講 及 基 督 教 ？
有 沒 有 78
如 有 的 話 ， 和 你 談 及 基 督 教 的 次 有 多 少 ？
約 每 星 期 一 次
約 每 二 星 期 一 次
約 每 月 一 次
約 每 三 個 月 一 次
約 每 半 年 一 次
約 每 年 一 次 79
31 你 參 加 多 少 種 課 外 活 動 呢 ？
一 種 兩 種 三 種 三 種 以 上
card 2









32 你 參 加 這 些 組 舉 辦 的 活 動 的 次 數 多 少 ？
每 次 都 參 加 經 常 偶 然
很 少 幾 乎 沒 有 沒 有 12
33
在 學 校 裡 你 有 沒 有 參 予 基 督 教 的 活 動 呢
有 沒 有
如 有 的 話 ， 那 幾 項 你 正 在 參 加 呢 ？
13





34 你 對 學 校 裡 這 些 基 督 教 的 活 動 的 感 覺 如 何 呢 ？




35 你 的 家 長 ( 父 或 母 ) 的 就 與 程 度 是 : ( 如 父 親 去 世 請 填 母 親 )
未 有 授 正 式 教 育
小 學 未 畢 業 （ 或 私 塾 ）
小 學 畢 業
中 學 未 畢 業
中 學 畢 業
曾 受 大 專 教 育 ( 包 括 港 大 、 中 大 、 理 工 學 院 、 浸 會 ) 20
36 你 的 家 長 ( 父 或 母 ) 的 行 業 是 ( 例 如 : 電 子 業 ) 21-22
37 你 的 家 長 ( 父 或 母 ) 的 職 位 是 ( 例 如 : 管 工 )
23-24
38 你 的 全 家 共 有 多 少 人 呢 ﹖ 個 25-26







40 你 住 的 屋 宇 屬 於 那 一 類 ？
甲 類 公 共 屋 邨 ( 舊 稱 廉 租 屋 )
乙 類 公 共 屋 邨 ( 舊 稱 徒 置 區 )
安 置 區
石 屋 / 木 屋
戰 前 樓 宇 ( 自 置 )
戰 前 樓 宇 ( 租 全 層 )
戰 前 樓 宇 ( 分 租 )
戰 前 樓 宇 ( 自 置 )
戰 前 樓 宇 ( 租 全 層 )
戰 前 樓 宇 ( 分 租 )
其 他 ( 請 說 明 )
28-29
10
41 你 是 否 基 督 徒 或 天 主 徒 ？
是
否 30
如 是 的 話 ，
你 有 沒 有 領 洗 ？ 有 沒 有 31
42 你 有 否 去 教 堂
有 沒 有 32
如 有 的 話 ， 是 每 星 期 去
每 月 一 至 三 次
一 個 月 也 不 去 一 次
一 年 幾 次
33
43 你 有 沒 有 自 吃 東 西 前 祈 禱 呢
有 沒 有 34
44 你 是 否 有 經 常 祈 禱
經 常 有 時 很 少 沒 有 35
多 謝 你 的 合 作
Dear Students,
This concerns with a research on secondary school
students. I hope that you would spare 30 minutes to fill in
the questionnaire. Data collected will be kept confidential
and reserved solely for the research. Please express your
opinion in answering the questions.








you do not have to write down your namea)
b) please answer all the questions
C.) please answer according to what the question requires, you
may have to make a 'tick' or fill in numbers or words.
1 Sex: Male Female
2 Age: years old
Educational Level: Form3,
4. Religious Affiliation:
You are a Protestant for years
a Catholic for years
a Buddhist for years
you belong to other religion (please specify)
for years
you do not belong to any religion
5. You have studied in this school for how many years? yrs.
6. Is this a Christian school? yes no
7. Have you previously studied in any religious school?
noyes
If yes, what kind of religious school is it?
Protestant Catholic
Others(please specify)
have studied for years.
2
8. Do(es) your family member(s) have(s) any religious affiliation?
noyes
If yes, what kind of religion? (can choose more than one item)







Please write down your own opinion from Question 9 to Question
28. Please choose one answer out of the five answers in each
question. After choosing the answer, please choose the reason
based on which you gave this answer from the category of reason.
For example:
It is worthy to spend time and energy to be the representa-
tive of the school in competition
strongly agree agree undecided disagree
strongly disagree
Reason:
it is happy to work for one's group
classmates and teachers will admire me
should consider ind-ividual benefits first
my family members will dislike this
other reason (please specify)
do not know
3
This indicates disagreement to the statement, based on the
reason that rny.family members will dislike this
9. It is troublesome and time-consuming to line up when entering
and leaving the classroom.
strongly agree agree undecided disagree
strongly disagree
Reason.:
should not pay too much attention to trivial things
my classmates do not like to line up when entering and
leaving the classroom
it is very important to keep up with discipline
otherwise will be blamed by teachers
other reason (please specify)
do not know
10. Punishing the late comers is a regulation the school should
enforce.
strongly agree agree undecided disagree
strongly disagree
Reason:
other schools have done the same
the school should not punish students because of punctuality
my classmates do not like this regulation,
other reason (please specify)
do not know
4
11. It is unrealistic for the school to have strict regulations
on school uniform and hair style.
agree undecided disagreestrongly agree
strongly disagree
Reason:
against the principles. of liberty among modern youth
fear of being criticized as old-fashioned
can train one discipline through this
fear of causing dissatisfaction of parents and teachers
other reason (please specify)
do not know
12. It is unnecessary to stand up during the beginning and the
end of the lessons to pay respect to teachers.
strongly agree agree undecided disagree
strongly disagree
Reason:
not necessary to pay respect to teachers since this world
stresses equality
the teacher will be displeased
ought to respect teachers
follow what other classmates do
other reason (please specify)
do not know
5
13. It is ignoble for a person to have no respect towards his
parents.
strongly agree agree undecided disagree
strongly disagree
Reason:
we should respect parents because they have brought us up
my good friend does not respect his parents but his
character is not low
there is nothing wrong with not respecting parents
other reason (please specify)
do not know
14. The citizens should try their best to obey the laws that
arelegistated by the government
strongly agree agree undecided disagree
strongly disagree
Reason:
obeying laws is the obligation of every citizen
otherwise will be punished by law
laws should not put restriction on human freedom
prevent me from doing many things that I want to do
other reason (please specify)
do not know
615. If I hear unfriendly criticism on my school, I will try
to clarify.
strongly agree agree undecided disagree
strongly disagree
Reason:
ought to defend one's school
people at school will admire me
I will not waste my,Efforts in doing things which are
unworthy of attention
my classmates also do not have concern for the school
other reason (please specify)
do not know
16. It is unworthy'to spend time and energy to be the representativE
of the school in competition
strongly agree agree undecided disagree
strongly disagree
Reason:
my school work will be affected and my family members
will blame me for this
should consider individual benefits first
any sacrifice for the school is worthwhile
classmates and teachers will admire me
other reason (please specify)
do not know
7
17. I will try my best to support and participate in school
activities if time permits.
strongly agree agree undecided disagree
strongly disagree
Reason:
we should try our best to support our school
have chance to make friends with more schoolmates
I have no interest in mixing with schoolmates
I will not spend time on things I do not want to be
concerned with
other reason (please specify)
do not know
18. I will argue with the people who mistreat my siblings,
strongly agree agree undecided disagree
strongly disagree
Reason:
ought to defend family members
otherwise my parents will blame me
I am not the one who is being mistreated
friends will laugh.,at me for being timid
other reason (please specify)
do not know
8
19. If some tourists who come to Hong Kong for the first time
talk with me about the condition of Hong Kong, I will tell
them all the bad things of Hong Kong.
strongly agree agree undecided disagree
strongly disagree
Reason!
should tell the truth to others
the tourists will think me a person of opinion
should not tell others all the bad things of Hong Kong
because I am a citizen of Hong Kong
my family members will blame me
other reason (please specify)
do not know
20. If I have bought a very good reference book, I will happily
lend the book td my peers.
strongly agree agree undecided disagree
strongly disagree
Reason:
should share good things with peers
my peers will increasingly like me
only looking after one's benefits is sufficient
otherwise they will blame me for not lending the books to them
other reason (please specify)
do not know
9
21. I am willing to help my peers to prepare for examination
even though my personal academic results are affected.
strongly agree agree undecided disagree
strongly disagree
Reason:
helping others is a virtue one ought to have
the peers that I have helped will be grateful to me
looking after one's benefits is of primary importance
the parents will blame me if my academic results are being affected
other reason (please specify)
do not know
22. I will watch television when there is extremely exciting
program even if I have not finished preparation for the
examination,




other classmates will also choose to watch television
one should have self-control
my family members will blame me
other reason (please specify)
do not know
10
23. It is worthwhile to spend time and energy in doing volunteer
work in the community centre.
strongly agree agree undecided disagree
strongly disagree
Reason:
it is worthwhile to have some sacrifice for serving
the community
people in the community will praise me
leisure time should only be used for relaxation and rest
my family members will not like me to do this
other reason (please specify)
do not know
24. I will give up my educational opportunity and work so that
my siblings can continue their studies if the family faces
financial difficulties.
strongly agree agree undecided disagree
strongly disagree
Reason:
ought to sacrifice for one's family members
otherwise my parents will blame me
everyone should take care of one's own benefits first
the family members may not reward me although I have helped
them
other reason (please specify)
do not know
11
25. Keeping one's community clean is not the thing that everyone
should do.
strongly agree agree undecided disagree
strongly disagree
Reason:
one should not bother about others' affairs
most people do not take notice of keeping the community clean
will be admired by the people in the community
one should have responsibility towards one's community
other reason (please specify)
do not know
26. If I am. in a crowded store and I see a pair of sports shoes
that I like very much, .I would not secretly exchange the price
tag in my favor although no one notices.
strongly agree agree undecided disagree
strongly disagree
Reason:
everyone should restrain one's desire
it will be terrible if others know that I have changed
the price tag
it is worthwhile to get what one likes with little risk
no one will discover that I change the price tag
other reason (please specify)
do not know
12
27. It is the-most ideal that I do not have anything to do or
responsibility at home,
strongly agree agree undecided disagree
strongly disagree
Reason:
many friends also do not want to take up any responsibility
for the family
do not want to take up any responsibility for the family
one should take up responsibility for the family
my family' members will blame me if I do not work
other reason (please specify)
do not know
28. I will try my best to console the peers if their families
face financial difficulties and I cannot help in this aspect.
strongly agree agree undecided disagree
strongly disagree
Reason:
besides one's trouble, do not bother about others)
my family members do not like me to bother about too
many things
should help peers when they face difficulties
the peers will be grateful to me
other reason (please specify)
do not know
13
29. Is there any Christian among your classmates? noyes
If yes, about how many?
Has (Have) he/she/they talked about Christianity withou?
noyes
If yes, how frequent?
once a week once everty two weeks once a month
once every three months once every half a year
once a year
30. Does teacher talk about Christianity with you?
noyes
If yes, how often?
once a week once every two weeks
once a month once every three months
once every half a year once a year
31. How many kinds of extra-curricular activities do you participate?
one two three four
They are:
1. 2. 4.3.
32. How frequent do' you participate in these activities?
every time often occasionally seldom
rarely never
14
33. Have you participated in any Christian activities at school?
noyes
If yes, which kind(s) do you participate?
Biblical knowledge Assembly Fellowship
other, (specify)
34. How do you feel about these Christian activities at school?
like dislike indifferent
Reason:
35. The educational level of your parent (father or mother).
(please fill in mother's if father deceased)
no formal education primary education not completed
primary education completed
secondary education not completed
secondary education completed
post-secondary education (include Hong Kong University,
The Chinese University of Hong Kong, Polytechnic College,
Hong Kong Baptist College)
36. The occupation of your parent (father or mother) (e.g. electronics)
37. The occupational position of your parent (father or mother)
(e.g. foreman)
38. How many people are there in your family?
15
39. The monthly income of the family:
below $1,000 $1,001-$1,500 $1,5o1-$3,000
$3,000-$4,500 above $4,500
40. What kind of residence you, are in?
Group A Housing Estate (formerly called Low-cost housing)
Group B Housing Estate (formerly called Resettlement 'state)
Resite area
squattered area
pre-war built housing (self-contained falt)
pre-war built housing (tenement floor (whole))
pre-war built housing (tenement floor (part))
post-war built housing (self-contained flat)
post-war built housing (tenement floor (whole))
post-war built housing (tenement floor (part))
others (please specify)
41. Are you a Protestant or Catholic?
Noyes
If yes,
Have you been baptized? noyes
42. Do you go to church? noyes
If yes, you go there weekly
3 times per month
not once a month
a few times per year
16
43. Do you pray before eating? noyes
44. Do you pray frequently?
occaslonaily seldomfrequently never


